-

_ ‘DOCUMENT RESUME  __ ) .

-

%D 115 007 - . R " ~ EC 080 367 *
IU”HOV - mhompson, Vince, . . .
TIIL o 2 Bilot Program in Adapted Ehy51cal Bducation: -
) .m»w: ! .Hillsborough High School
.IKSI’TUTTOV'~ H1llsboroug@_gggg;x_ﬁgar__gﬁ Pnbllc Instruc*lon,
'< ;: . Tamoa, Fla.
‘NOTE ' - T1p, o : ¢ -
& .o
TDRS PRICE » MF-$0.76 HC-$3.32 Plus Postage . '
DESCRrPWOPS *Adapted Physical Education; Athletics; Currwculum
. ) Guides;s Exceptional Child Education; *pandicapped. -
Lo - Children; *Program Descriptions; Program Plannlng1 N
o " .Records {Forms); Pecreation -
. IDENTIFIEES Florida; *Hillsborough High School : )
ABSTZACT P ' : . -

i ) The instructorn of an adapted@ physical education
program deScribes his experieﬁées and suggests guidelines for
implémenting cther programs. Reviewed are such aspects as program
orientatior, class. procedures, identification of student’ .
participants, and gradlng procedures. Objectives, lesson plans and
evaluations ar= presented for the following units of instruction:
archery, bowling, football, golf, qymnastlcs and trampoline, paddle
’+ennlst *ecreétlonal games, baitcasting, sulmmlng, tennis, and

voll yiall, Sample forms provided include the physical fitness test ,
recaord. (CL) ’ ~ -

}
NN

o o ok e ok ook e ok st ok ok ook st ok ot ok o o o ot ok o ok Rk o ok ok AR ok ok ok K stk o ok ok i o ok ok e ok oKk o o Kk ok K o K oK ok K
* Documents acquired by ERIC include hény ifnformal unpubllshed

* materials not available from other sourcés. ERIC makes every effort
* +0 obtain the best copy available, Nevertheless, items of marginal
* reproducibility are often é€ncountered and this affects the quality
* of the microfiche and hardcopy reproductions ERIC makes available

* via the ERIC Document Reproductiogy Service (EDRS). EDRS is not

* résponsible for, the quality of the orlglnal document. Reproductions
* supplied, by EDRS are the best that can be made from the original.
******************************#****************************************

* 3 ¥ ¥ ¥ ¥ ¥ ¥

\7. .




1
T e
N <.

]
: .

v 2
EEEEEEEEEEEEEEEEEE
NNNNNNNNNNNNNNNNNNNN

R SRS AN 0 VAR VY S
L 9
2
f 7
-
v

v
- ‘.

2
A
—i
1
\;

- AjDAPT.E'D P-HYschL Ebuc@ﬂom

‘" HILLSBOROUGH HIGH SCHOOL

L 4
N -
7 ' "1@5
4 .-

HILLSBCfROUGH COUNTY PUBLIC SCHOOLS .
, P.O BOX 3408

* TAMPA, FLORIDA 33601 o

, i . -7

~','

= £C 150307
A

)
S
N,

VINCE THOMPSON. - . = < -
" INSTRUCTOR e T

,\
\»)
LY
S




a '”‘C?/ : . N
Sy SCHOOL BOARD OF HILLSBOROUGH COUNTY - -
i | ) HUGO SCHMI¥T, CHAIRMAN
) fj o /llSBORO,?/G7. . PAT FRANK,  VICE-CHAIRMAN
N OUNTY [} - GECILE W. ESSRIG _ BEN H. HILL, JR.
' CH@"*S' : DON C..KILGORE' ' ROLAND.H, LEWIS
b \ P .

i . - MARION S, RODGERS r
~RAYMOND G, SHELTONJ'SUPERINTENDENT
. )
N : f ,
w? /' ' ) .

» .

-




- ’
I. ACKNOWLEDGMENTS: : . 4
~ . B . . X )
The instruotdr would like.to express deép-appreciation to the followiné
people for'thelr'help and quidance in originating, constructing, and
. furthering this pilot study. ° . ’ . .

l’ . ’ 4 . ’ .| ’ . *
. Dr. kandis M. Stetler - ’ ) o _. -
Bureau Chief . B © , ‘
Bureau of Education for Excéptional Students .° LY ",' .
Mr. Don Hansen ’ A °

Consultant of Driver Education '
Physisal Feucation and Summer Programs

v ' . ‘ . L o
-Mr.. Frqnk M. Farmer . - o S,
Assistant Superintendent for Instruction ’
Hillisborough’ County - . :
Or. Jack Lambs .~ T ‘; - i '
Director e
Exceptional Child Educatiop »
Hillsborough County
. ’ s
Mr. Robert (Collins ’ , ‘ ’ ]
Principal . . S e
v~ Hillsborough High School - : o
Mr. Uorth V. Littell o v e
Supervisor of fecondary Physical Education- ‘- , ot
‘Hillsborough County S
» N . N . L
. . , ; /
. Mrs. Margaret Amo ) . ;s
. Supervisor of Mentally Handicappe P ;4/ - '
Hillsborough County 7 . s . -
Mr. Harold Weegner . ' .
Assistant Princip of Curriculum » ., i
-Hillsborough High School =~ - /
‘ M - - / /) ~/ -
- }/ .
Mrs. Ann Cook i
Chairman, English Department P ,
Hillsborough High School (Editor) - r,;, 7

. /7
In addition, the instructor wishes to express appreciation to the Physical
¢ Education Department Chairman and Staff’éf Hillsborough Hﬁﬁ..School,for
their efforts and cooperation and encougaqementl ‘
. i o
To the students enrolled in the adap
_ study the instructor wishes to sayy
%

’ i

"Thank you very much for a very ré&arding experience. Xour
cooperation, efforts and desires have returned to me far more
than I could ever have given yeu. Without you, this study

. would have been impossié}e, ﬁut with you it has been a joy.!

'

-1-

'. } . >, . }‘//’ ' N ' .

ERIC . ., - - T E _ .

T . 5 #2




l . . . '.’ ¥ .

- ., "ADAPTIVE PHYSICAL EDUCATION FINAL EVALUATION: .
¢ : g ° h ’
I. Acknowledgements ) . . : - ‘ .
. g ’ ’ . 4 ‘
) II; Table of.Contents .- /)
I1I. ' Introduction - * .. ‘ . <
, IV. Program Evaluation > o ' .

V. Program Progress

- VI. Implementation Proposals .

v . \

’ . -

- VII. 'fdéhtification of Stud%nfs

" vrIr. validation o% Students o ‘ ‘ p

I4. Classifiéation of Students

- X. Grading System . ) ' ’ ._
®I: Individual Exerc}se'Program

R XII. Units of Instruction, Objectives, Lesson Plans and
. Evapuations

>
-

- ’ ! -
XIII. Forms Used in Adaptive Physical Education

< \ — » h Y
\ N .
.
/ ’ .
. L
- -
L ]
s Y
- N . i
N ’
’
- -
, - ) f
.
- .
.
L ] N ~-
\ Y 4 Y * .
K ) .
' Y
t
b .
N
9 ’ ) + ’ -
) s Lo ~
.< ‘ .
!
4 A, = ’
> “ 4
v ! . 8 . 1 < -
. - - - A’ ’ - »~
) -
' A\

[ERJ!:‘ .\ : o 1) | - N ¢

-




.

7L, ITTRODUCTION: | . . . C .

Since 2§>coqcept1cn of the 1dea for this study, ore of our main gcals hae \
been to”“provide a corplete comprehensive and functional. ‘quide in Adaptive

Physical Education. Our ideas, methods, evaluations and suggestions are -
included in the hope that they will benefit numerous students and instructors

in the future.
“

It is our aim that this \guide be inclusive enough to be'used in the implemen-
tation of further adaptive physical education classes throughout our state.
‘Several accomplishments and some failures were experienced, and it is throhah
the reporting of these endeavors that we feel that our research will be -
useful. '

.

.

'Much was learned and much more investigation needs to be conducted. The
opportunity for the furtherlng of our present program has been granted for -
the 1975-76. school year by the-~Hillsborough County School Systen. For this.
we are very. grateful.
Certain agpects of our staly are measurable and whenever possible are repcrted
as such. However, various other conditions are not easily applied to numbers
or pluses and minuses. Such a condition is the feeling of satisfaction and.
reward that the instructor has experienced. To have a'part-in seeing young
reople grow and begin to enjoy physical educatiodn act1v1tres for the first

~

time in their 11ves is very gratifying. S~ ] r

11

s L .

IV. EVALUATION OF THE PILOT STUDY IN ADAPTIVE PHYSICAL EDUCATION: . . .

.

Later sections of this report will go intg detail regarding the "how to"
information necessary for implementing a program in Adaptive hjs1cal '
ducation. This section is 1nc1uded in order to reflect séme of the thoughts

‘of the instructor, to relate some of his experiences, to make some recom-

mendations and to pgjnt out some vital aspects of the progranm.

Teachlng Adaptive Physical Educatiorr to male and female studeﬁtsfzn classes

that contain both the mentally and phys1cally "lTimited c3n’ he wvery trying at

times. There 1s ‘ot & abundance Of literature available specifically related

to such ‘a task. The instructor must pers1st in his search for 1nformatlon .

relative to his needs. Reading, implementing, taiking and\asklng questlons,

and experimenting w1th his“own ideas and those of others are a must.

Patience will_be—by far the instructor's greatest asset. . Working w1th

studenits who are weak, uncoordinated, sickly, lacking in stamlna, qulet, and

often very unwilllag to try, means we have an extra task to fulfill. It is

important that the*instructdbr knows each student as completely as possible.

The sooner he gets to the root of the.student's problem, the sooner this -

stadent will become more effective in his endeavors and, therefore, hoth will

realize some success.

¢
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,and cannot be as eager to show that his. program is different. His main aim

'‘integral part of the teacher's instructional resources. Cooperation and.

- N . ;
e |
-~ 7 ' i
. - - [ !
Diversity -n~pLhn" L..g camiot be oetermlneﬁ or predictad until all students .
are classified and -their progyams are begun. FE-.en then, charnges m st be made. .

The teacher must constantly bg aware of all actions in order to identify any
regression or progress. The/Znstructor has to be, in most cases, the ‘moti~
vator and ‘the leading force. If a particular individual assignfent or a group
ac*1v1ty is not going well, he should make the necessary adjustments and )
corrections:or do gwWay with the activity.’ However, he should strike a ‘happy
.medium between making demands and 91v1ng in’ to students. '

s
. ’

. “ 'x..
Changing the attltude Of the majority of the stuuents is also another im-
portant rCSpOnSlblllty For 'a, variety of reasons ﬁhe majc:;ty of the students
“do not irke physical education," Generally, this is becausevpf past \\' .
fallures, inability, to perfornm physﬂZal tasks or past. experiences-.in physical.
education. The instructor mitst start 'selling himself and his RroGram as suo.. »
as possible. He should continue to insist to all concerned that’ wQat his *
programs offer is the.ultimate. . He must show everyone that there 1§bsoeeth1nq
that everyone can do and enjoy and keep after those students he feels hg is
not reaching. Ile should let them know he cares about them and that he expects
their to care about themselves. He must do whatever it takes to get them in- (
volved in activities he eels are both henefictal and safe. In most cases :
*ho;beot rewqr4s seem to_be ‘teacher anc peer approval. )

g N
sjmphﬁhy regarding various students' limitations, illnesses, Ztcl should be
d*snléyed when needed. However, the ultimate aim is to improve and correct
as_of ¢en as possible andg sympathetlc reactions- should not interfere. The
instr étor should try to use his emotions and expressions of sympathy in
motiviﬁlng the studene. ) .

i1 . e .
In dealing with parents, 1t 1s‘essent1algthat he pro"1de a professional, com-~
petent and agreeable impressior. He should offer as nuch information as .
poss1ble, stressing the individuadlity of the program ana what he wishes to -
have the opportunity to do for their child. often, the attltudes of parents
with limited children is negatlve, due to past experiences with phys1cal

education classes-.and instructors. Sometimes, he has to be a good listencr

is to acquire their trust and cdngidenée in order to begin in the proper Tight
for instructing their child. Some type of introductory letter (See Form 100) )
is very helpful™in this area. , o
. " * . ‘\\ . “ ' n /d’)
The medical doctors chiropractor, osteopath, and other physicians are an -
S h

communication is a must.® There should‘be an understanding that the instructor

is to act as a tool, following completely all instructions as prescrlbed by

the physician. Once he has establlsheﬂ himself as a concemed physical .
educator and demonstrated _ competency, the physician will develop trust in him

and his program. ,Whén_thfs happens, he can then ask for additional help and

make suggestions that receive approval from the physician. wWhen dealing with

the, physician, he still must keep in mind that his main objective is the
furtherance of each 1nd1v1dual student's physical skills and agﬁltudes. .

\

Today's trgnds and the large number of dur students’ parents sendlng\thelr
children to phys1c&ans‘that were not medical doctors forced us 1nto acceptlng .
the diagnosis and prescrlptlons for these students.. .

KR
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rr‘h re has been a prc’ Ltn ,>per1°nced when, varlods physicians have erttén

* statements in order to "excuse' students. from any and all phrsical education.
This practice is found in dealing with both regular anc, adaptive pqy51cal
educatiqn progrars. -

) 3 o

In a couple of cases we 1nvestlgated and found thdt occas1onally the doctor
was granting the wishes of a parent by writing these notes of total excuse
from any physical education classes. " Upon éon fronting the doctor, we learned
that this practice had been going ‘on’ for several years. We were not able td
change the breseng‘gtrcumstances, but we d1d establish a rapport w1th thaese
particular doctor§ for the future.

a .

Anothar area that néeds considerable attention is the planfing that must taxke
. place on the departmental level. [The physical education department must ke -
aware of the ;otal scope of the adaptlve program. Cooperation regarding ‘
. “referrals, schedu11ng, inservice ‘training, tedcher reﬁerence programs and
consultatlon are 3gll,necessary to success,
’ It is.alsd helpful if the regular pnyelcal education teachers ‘have a p051t1ve
attitude towardithe program. Through them and-their efforts all other
- phy31cal education students will possibly develop good attitudes towgrd the
adaptlve classes. If these Students learn from their teachers that the
daptive classes”are a corrective phase of the program and essential to the
develdpment of the students enrolled,. it can serve as a positive reenforcemeht
for adaptive students. These teachers should also aid in keeping regular
students from interfexing with adaptive students in their instructional , —™
areas.

A . - -
‘Student classification is a difficult process. It requires aonsistency and
the tHorough understanding of each pupils No.pupil Should be "locPed in" to
any classifigation. Constant evalua@lon should take pldte in order to Insure
proper classification. .

- ]

The student's awareness of his glassification serves no real "purpose in the
b changing of his behavior or betterment of his condition. Generally the
T students knew why they weres in an adaptive class and were aware of their
similaffties to other students. None of the students were fully aware of
- the- class1f1cat10n system.

v The individual exercise portidn of the program can be the most significant
~bntribution to these students. « Xt cah also be a severe problem area if not
‘vroperly adn1n1stered Students generally do not enjoy exercising unless
they can sce some results or progress. The instructor should _try to choose .
and assign, hhenever possible, activities in which success can serve as

+, motivation fox future. exercises. He must make sure he is aware of the
student's limitations and start the’ student's program at a level he can
achieve with edse, He should also incréase the program's intensity appro-.
priately and reward success as often as possible. The student should become
involved in planning his prodram by evalua?fng his own weaknesses, ‘needs
and wishes. f

.
. /

»

Establishing trust in his students and disblaying this to all concerned re-
turns to the instructor the respect of the majority of pupils. Accepting the
student's ‘word that he was "sot feeling well" was a practice we strictly .
adhered to. Some students will take advantage of the 1nstructor in order to

avoid artic1pat1ng in activities or exercising. This should be dealt w1th
P A
. »>
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on an individual basis without altering the’ “excuse policy' for the rest of
.thé class. To. . ) . . , .

J: m—— - B

The only requirement'of students for heing granted an cxcuse from partici-
pation was a persopal confrontation with the.instructor. This pefrsonal con-
tact seemed to deter the student from copstantly requesting excuses. '
Notatigns shotld -be nade every time an e&cuse is granted to insure good record
keeping and as a possible guide for future references. . /
Choosing instructional units is based upon the sarie criteria used in reqular
physical education classes. In addition, the adaptive class teacher must
consider individual limitations of each student. Consideration should also ¢
be given to activities that the majority of .students, would like to partici+
pate in and learn more about.’ Certalnly corrective activities are very hic.

-

on the list of instructional units. - . .

’ t » . . *
Adapting the activitigs depends'entir"ly upon the needs and limitations of the
droup. The 1nstructor should not over adapt but should try to remain as con-
stant as'possible in technique. SlelS, scoring, rules and regulations. The__~
students want to Be as normal ds possible and resent over-simplification when .-,
it is not needed. T T
All instruction need not be ,activity centered. The study of major sports
from the spectator's point of view was well received. Interest developed in
many 1nterscholast1c activities and several students attended their first
high school athletic contest due to interest developed in various unlts in
adaptlve paysical education classes. ‘ - :

3
There is also definitely a place for a hasic hygiene unit and units in drug,
alcohol and tobacco education 1n the Adaptive Physical Educati ;ﬁ Progran

. [y

~ LN

Y. PROGRAM PROGRESS:

.

It*is .the opinion ‘of the instructor that the or1g1nal concepts and ob]eCtlves
are being achieved. . .
et . R ’ . ‘
This opinion is based upon personal observations'by the instructor, individual
. student 'interviews, individual studént evaluations, measurable progress in
‘student's skill ability and an increase in the student's w1111ngness to-
* 1mprove hlmself by trylng harder. . . . -

-
- LR 4
-, . . .

It is only natural that the instructor®will have a biased opinion favorIng
the success of the program's' progress; however, the fact that t ingtructor
continues to realize rewardlng experlences in tegard to student progress can
not be 1gnored

.* The students' levels of participation, effort and happiness- are, in¢reasing.
Seeing young people Wecoming strogger, more able to _perform basic skills and
overcoming fears associated with physical performance are the rewards JOf
working in such a program. ‘

- .
.
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It appears-that the rajor gains have been in establishing self-~confidence.
This can bc reflecsed in the return of three students, two-male and one
. _*Female, to regular physical education classes at the end of the first ° _

ERIC
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semester. They were all interviewed by the instructor and all were prepared
and excited about going into regula; ﬁlasseo A ciieck has beén made on all .
of thgsg—students and they are d01ng very well. : '

Several other instances of students coming out of their "shells" has been -
seen. Becoming excited about experiencing some success and wanting to do
‘more by some students is entirely a new th%ng for them.

‘fany students did not show an eagerness to participate in the beginning of <
this class. They often skipped’ class or were tardy. Sometimes when they did
' come to class they did nothing, talked to none of _the other students and
paid no attention to.the instructo They seemed very alone and separatged
fronm the sceneé of activities. Gratually they were sought out'by the P
instructodr and in some instances by other students. - ’
It was the aim of the teacher to find ways\af motivating these students.
Simply asking, making requests; making demands, pleading, cojoling, offering
1ncent1ves and trying everything short of force were used as methods ©f
natlvatlon "Of cours€, no two students reacted alike and in all cases the
results were not as satisfactory. There are SLlll some students that have
rot been reached and maybe will not be reached this year. i

\ - )
.
One of the most significant contributions made to the program is the con-

tinued search that must go on by the teacher. 1In ‘order to try to find ways
and means of reaching abl of the students, he is forever discovering new
ideas that prove helpful to the total program. :

. . )
THE DESIRED GOALS: . ",

A . . .

In answering the questioh, "How well are you meeting your stated objectives?", .
it.must bé pointed out that all of the~goals do nvot apply to all of the
students. : R

“The following is a summary of the evidence found to support the attainment of
each desired goal in the original proposed guide for this pilot program.

. A <

P ' .
Needed Correction-: In order.to accomplish needed correction where possible, -

: the instructor first had to totally familiarize himself with each student's

problems, After consulting with the student's physician, a course of action
was taken. Up to date there are no astounding results to report in any
specific cdse. There are some casgs where range of movement has been increas-.
°  ed, where welght has been lost or gained as needed and where strength and
) stanlna have been neasurably improved.
Probably the most significant case-of improvement involved a 17 year old
male student that was recovering from extensive shoulder sutgery. When this
student entered the class,-it 'had been approximately five months sinde he had
his surgery. At this time he was very weak in his shoulder girdle. He was
only able to pench press 40 pounds for four repetltlons. At the close of the
first semester this same student had increased his shouldet strength to the
extent/that he could fow bench press 90° pounds £6r ten repetitions.

)

»
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Social Adjustment Enﬁ Develoﬁment- This lS the area where the most progress

has been made. It ii estimated that over 90% of all students have made some

social gains. The main reason for this is the success that they have had in

"at least one activity they have participated in. 1In addition, the informal .-

atmosphere and the freedom they feel -in—regard to pedr pressure have also .,

contributed to their social adjustment., In interviewing every student the

question was asked; "In what ways have you improved due to this course’"

*In 70% of the cases, answers given included attitude toward physical edu'

cation and comments such as, "I am happier taking this course because there

are gpore“things I cah.do and have fun." This appears tq show improvement-

in personal social adjustment. . - -
M i

Disability ”ovseninc There are no known cases‘where the condition of any

student has been aggravated or worsened due to anything done in the adaptiwvs

prbgram Oné student was injured while running' after a ball when he tripped -

‘and fell and another student fell upon him. This accident resulted in a

slight fracture of the lower left leg. The student was in a cast for four

weeks, buq is now recovering ,and is part1c1pat1ng in the program again. '

Student Avareness of Lifpitations: Arranging a prggram for every student to 7
articipate in, while making him &ware‘of his limitations and still achiev-
1ng positive results, requires extensive planning. Because he cannot do
something, it sometimes keeps him from trying even if the activity is in a

» modified form. The other extreme occlrs when the student really believes

he- can do some activities that-he can't. o
. . 4 ‘

The first instance is by far the more common and means that the teacher must

do an excellent “selling job-" . " .
/At the present time every 'student has his own exercise program peculiar to

his own needs. He knows his is different because he is a different person. .
He knows he may not be permitted to do some things because they could be

harmful to him. He also knows no more will be required of him than what he

and the instructor agree that he can accomplish’ ,

a . - - . ~ -~
Recreatjonal Skills with Carry-Qver Value: Activities such as these are the
core of our sports and games portion of the program. To date, swimming,
bowling, archery and paddle tennis have been.offered. During the second
semester the sbudentS'Will have opportunities to participate in temnis,
golf, modified’ gymnastics, bait casting, badminton, horseshoe pitching,
croquet and other recreational games.

A -

Improving Personal Security Through Improving Basic Functions: I!uch -
progress has begn made in improving basic body movements. Eye-hand

(?ordination activities have received the most attention. Th concept of

aim, catching, throwing and hitting along with hody balance an8l reaction .
time have all -showed significant gains in & variety of tests. ”» /

. - . N . : g,

The Student‘s Outlook for the Future: Providing the student with a positive
outlook for the future will follow if the other six objectives are met;
recovering and making necessary corrections, improving socially, partici-

pating to the fullest, learning skills that can be used for a lifetime of ) .
enjoyment and having a feeling of safety, all should brighten,ﬁhe future of
any young'person. , %

-




Student Evaluation of the Program: At the conclusion of the flrst semester

the instructor desired to know what the students thoughts weie in regard

to the adanted class they were'enrolled in.' ~Three mefhods were' ised to
. determine the students' opinions. ) - .

¢
2

., - -

’ “\ The first method was a confidential individual interview with each student.
A standard’ list of questions was asked each Student to 1nsure continuity.,

1.

5.

The questlons asked each student were: . -

What are some of the things you like about this class?
VWhat are some of the things you dislike about this class?
‘Mat, if any, personal improvements have you seen 1n yourself due to
this course? '
Evaluate or compare the teacher to other physical educatlon teachers
you have had.

What are some of the strong points of this class?

What are some of the weak points of this class?

The following is a“ summary of answers recelved for each question. {Most~
answers are direct quotes). :

‘ ]
Likes: Class size, informality, not forced to do things,; work at own

rate, the sports and games we play, teacher more copsiderate, compat-
ible classmates. have fun, requirements not too strict, don't always
have to dress out, variety of activities, no pressure, don't stay on
ohe .thing too long, it has helped me a lot, gives everybody a chance,
teacher tries to help you improve, don't ‘get laughed at, more com-
fortable. . .

¢

* <
Dislikes: Some classmates,; go too slow, last choice of activities as
compared to rest of physical education department, teacher not strict
enough, some activities, exercise program, dressing out, teacher
should make some students.do more, not challenging enough, teacher not
firm enough and gets tricked too often, inside too much, waste too
much time, talk too mueh.

Personal Improvements: Strenger, sports rules knowledge, vario&s .
sports skills, attitude toward physical education, sc.” .mage, atti-
tude toward physical education, compassion and understanding of some
classmates,; attitude toward coaches, learned to swim, confidence to
try do something, can catch things better.

P

Teachbr: Not strict enough, not demanding enough, incohsistent, fair,
understanding, not organized, easy going, cares_ about you, should watch
students more carefully, good, OK, happy go lucky, different, not hard
enough on some students, should require more discipline. .
Course Stroqg'Points: .Something for everyone, no pressure, not pushed,
not made or forced to do anything, learn about different sports, small
class size, 1nformal atmosphere, it's fun, we do a lot of different
things, teacher®cares about everyone.

Course 'leak Points: Mot organized enough, some students don't do any-
thing, grading system is not understandable, teacher-is not strict
enough, course dgesn't challenge Qod, waste too much time, don't go ~
outside enough, don't keep students busy enough.

P




eveldpment of the -second method for tle 1ndlvidual student to .
t ,the program. It wae desired that the student be permxtte& to give.
his oplnlon on various poznts w1thoux the teachér knowing who answered the
questlon. a questlonna;ré was developed and handed out to the students and,_J
Ehey Yere JAinstructed to'be as honest as‘poss1ble and not ‘to- put their nanc

+ on the paper. S . ‘ e .. ,

‘ By ugding a rating scale of five for hlgh down through one .for Iow, the * .
1nst§uctor was ablé-to* "average, all of "the responses. An aveﬁége rating was °
flguzedbfor each response In each. class- period and _then a total response “
averﬁge was determlned. Some gquestions called for ‘a yes &Y no. ansver, - -
whlle others asked for a specific answer such.as a partgcular unit, sport
Sbr act1v1ty. Approx;mately 65 students filled out a questlonnalre, but

ev student: dld.not answer every questlon. -, ‘

-r .
. -

A coﬁy of the ipdividual student progran ‘evaluation questionnaire is in-
cludﬂd and is numbered Itém Number One. An average of all responses‘is
given in, the ahswet column for thdse. questidns redquiring a rated response.

s For those questdans needing a yessor no asswér, the total amount of pges"
responses is given first and fo owed by the total numper of "no" ansyers.’
The question$ requiring a speciffic .answer are llsted with, the response and
the total number for each. * ’ .. " .

at

-,
The third method”dﬁ evaluation was done somewhat spbntaneously by the
* instructor. WheneYer possibl®, the 1nstructor would ask questlons of the”
students when they: EEre not aware. they were part of a‘program.evaluation..
This waS‘dont in order to hear the students nake contrastlng‘Statements in
whlch other students would take issue. It wvas. determlned frog past experi-
ences of theglnstructor that students will say more to other students than

they will to the teacher alone. ”_f; } .

- , .
Mot of these questions, even though no® standardizegt dealt with the
strong or weak points of. thé program. Often questions were asked as to

. what the student®&thought ywe could do .to improve the program. Their ideas
were discussed by the teacher and other students. ﬂaﬁy good-§01nts came
from these d1scuss1ons, and some of these ideas have been implemented.

& -

"

e
Now that thé instructor had three distinct evaluations of themprogram, he
had a basﬁs for making a check on the prodram from the students' point of
View. - When this information was.combined with .the opiniens. of the instpuc-
tor plus the measurable evidence’ that had already been complled, the follow-

‘ 1ng conclusions were reached: ) ) .- ., e
. . > . ’ oo~ p

-1. The studenté have an dEove average opinion of. the program. ’
2. More needs to .be done in ordex that the students can see some physical

, 1mprovement in themselves,

5. skill Ab%¥lity and sborts kno ledge is at an abowe average level,

4, Th 1nstructor needs to rov1de more ways that the students can have P
& & )%

afun - f ) . \ff ‘l
5. The 1nstructor must make class organization and plannlng more obv1ous
to ‘the students.- - - '
&.. The 1nstructor 1s considered favorable in most aspects by’ the students. '
7. The 1nstructor needs to 1mprove in firmness and be more demanding o¥
2 hll students. .. , ] R :
v . . P

. . o4 : . ”_'J:O_:t"la ‘A'_: .. / 1 @)\
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L - 7 ' . . C o~ R
t ’ o n e . . - LS - . .
) e 8. A specific, dcfired, ﬁnderstandabxe grading, system must be established.
"+ . . 9. An alternate plan of activities needs to be g¢n hand ‘ue to 1ncLememt '
) ! weather; scheédule changes, etc. - . N
. 10. An,overall plan including the total phy31cal.educatlon department needs
e .« to be implemexted.
o ) 11. .All student progress needs to be madé meré obv1ous to “all® involved.
¥ - 12. Less .time'should be spent indoers.
) 13. More strenuous activities should be prd51ded foi/;hose students that
. : can handle them. * S
. l4. The co~eQucational aspects of the class are approved of by a majority
. . . T . of the students.
. }S‘ The exerdise program portion of the program needs "to be ore - closely .
L observed by -tHe teacher. . . PR o, "
- - R 1 D » .
- @ ’
* ‘a It should be noted here that many of the above mentioned evaluations were .
2 : s s . cons1de;ed and corrective measures taken. Whenever feasible, the wishes of
L - the students were, granted‘ - . ' o .
. R AN , T
. . : ' N v . .
. » ’ *a', \ N P
. . . .
— , ‘ * . » * -
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h L , ) ' . ITEM4 NO. 1 - .
.o ) -, A '
. . -
. ‘ ADAPTED PHYSICAL EDUCATION - HILLSBOROUGﬁ HIGH SCHOOL .
.. N ’ . - \ . .
. . . * . N B .
SR ; ‘ ' Program Evaluatjon by the Individual Student
8 . . ~ a '
; LA « . - " . . P
-, This gurvey is an effort by the i stryctor to let you take part in evaluat-
ing this course. - It is the,sincere ddefre of the teacher that you be honest
* and critical in your eva uatien. If there is something you do not like,
) say. so. If you feél the teacher 1s wrond or, does not meéet your approval in
. L ) certa1n ways, so so. ILf there are thlngs you would .like to do, please
: state them. Please do not be afraid to be honest and truthful in giving
) your opinions. .If you wish to add’ anything or cover something that thlS *
survey does not, please do so on the back of this paoer. .
Use the follow1ng ratlng scale whenever -possible: ! il -,
.- ] . \. y .
7 5 - ‘means very hlgh or good or that you have a hlgh rate of
* approval of the question.
4 - means your answer is better than averagg‘but maybe not great
N , in your opinion. . K
3 - means your opinion of the queéstion is that it' is agceptable,
: average or OK with -you. j . .
4 . .
"2 -~ pse a two’to show that! your opinion  or answer is below
i average but-not, in your opinion, tdrrible. :
. ) ) 1 - means® you really dlsllke-somethlng-of your oplnlon in .
' . regards to the question’ is very poor. . . R
. Some questions will be answered with a yes or gg:oi in some cases,
, @ direct vanswer will be redquired. | . 4 .
- &. - - 3
v . 141 IS
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General Program Evaluation:

o
.
o

W
.
o

W
.
w

{

(]

2l

w
R

W

‘.|'

w
\O

L.

3.9

3.8

. . - ) Do
Answer the following questions with a YES or NO:

‘1. According to the rating scade. my opinion of this cou}se is a?
‘ LY

-

- -

2. I 'rate my level of'physical improvement due to this course as a?
- - .

3.. I rate my level‘of imérovement in various sports skills ds a?
* ~ ’ » ’ N —
4, I rate my level of 1mprovement in varlous sports.knowledge of .
rules and regulations as a?

5. From what you were -told about! this course by the teacher when wt
\ flgst began, rate the progress we have mad€ in reaching our
goals,

6. 'Rate this course accordlng to the amount of 1mprovement you have
seen in some of yeur classmates -

. -~

7. -Rate this courSe according to the amount of fuh’you have had.

1

8. Give your opinioJ of this class using the rating scale of the
° exercise program.part. .

- . . .

[ : ) .

9. Rate this class according to the overall good you have received
from it., ) -

YES

36

)

18

46

e

4’

34

T . " e

NO . : T ’ s - B
* 16+ 10. Has this course lived-up to your expectations?
- . ‘ ' .
3% 11, Have we wasted too much &ime in this class? i .
N .
12 12. D1d your first nine weeksjgrade truly show how much effort
you put forth? _ S , . . ] °.
ug f A
8 13. Do you like taking physicgl education with both boys and .,
. girls in the same class? i 3 ‘
- . - P Y-
15 . 14. Would you like to do more activities out of doors?
19 15.° WOuld you rather be taklng regular phys1ca1 education <.
' 2~ instead of adaRted phy51éal educatlona . . . g
‘ &
33 16 WOuld you rather not be- taklng any phys1cal educatlon . ) %
class at aile ] ' e %fﬂ
. r . . ¢ . .
14 17. Would yon recommend to a friend that they take adapted
physical educat10n° : , : -
) . " . - - //
23 18. Is the instructor strict enough in seeing to it that the '

program is followed by everyone? > . o

-

. 1()' ) - o E '/:
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YES‘EQ_ . - ©

”

10°° 46 19. .Do we stay in one unit too’long? / s
. -/ ]
) 48+ |, 9 20. Are there some units you would like to_have stayed in
A ' longer. BN ) C : ..
5,7 49  21. Are Qur'activities too strenudus? ' ' L !
' . » o ’
i
Y6 , 44 22, Do we need to offer some acthbtleS of a more strenuous
nature? ; . - .
X . ' . ’ . . -~
4] 21 ' 23. wWould you like ta haée the ¢hance to participat€ in more o

act1v1t1es like team sports°-

in order to get more out

31 27 24, Should the teacher/puéh you mo
‘ of you° /

. . " Football = 18 Paddle s ~5 Archery - 11
B Bowllng ~ 1 Sw1mm
[4 /

A\
- /

/‘ . 26. Name the dnit that mo
wr 7/

proved your skills.

Anchery ~ 24 Swi??ing - 15 Paddle Tennis -~ 3

P - y " S

27. ,Name the unit you {iked the most, ’

. .
. 3 . . e ®

Sw1mm1ng - 28 Paddle Tennis - 14 Arqhery -8

_ Football - 2 ‘ : -
o~ 28,7 Name the\thing,we do that you ‘like the least.
E] : - »
~ Paddle Tennis,- 16 Exercises - 9 Nothing - 6
- - _ Archery + - 4, -

] .
PR

*29. Namesthe' unit we have had that you liked. the least. .
t ] . . .

Arcﬁery - il None - 8 -Paddle Tennis - 7 R
Swimming -~ 5 Bowling - 2 Football -6 . .
f 3Q. Mame some sport or activity that you would like to.do. .
/ . - '
J ' R -
J/' . Tennis = 13 Badminton ~ 3 Basketball -~ 4
”}/$ i _Golf - - 2 Wrestling - 2 Ping Pong - 2
¢ Sbccer - 1 Softball =~ 3 Gymnastics -~ 2 .

H
. . -

" Use tﬁe-rating scale to evaluate. the teacher in the following items: .

o :
B . ~ -

e e
3.9 31. Preparation.’' The teacher is prepared’dally with a plan for the
. class -to follow. g T, o .
‘ -13- - ' S



Cooperation. The teacher tries to cooperate with all of the
students. ’ . ’

. - ) .
dhmpassioq. The teacher displays feeling for all of the
students. :

Understanding. The teacher will listen and try to_help:.

’
Y

Time giving. The teacher is willing to give of, his time to his
students. ’

Consideration. The teacher is ccnsiderate of all students.

'Discipline. The teacher méintains good class order and requires .
‘studeht discipline. SR -

. L]
.

Grading. The teacher's grading system is clear and fair.

Fairness. The teacher +treats all students -equally.
. - ~ i .
&~

Honest. The teacher is honest in his dealings with students.

Knowiedge. ‘The teacher dlsplays a full understanding of what:
he is teaching. . '

Methods. The teacher uses'gobd teaching methods.-
. -t . + n

. 2

_Cbncern. The teacher displays & regard and concern for all
students. ) N f’
Instructions. The teacher gives crear understandable
instructions. : ] ’ .

Organizqtion. Thea: teacher keeps the class well organized and
prepared. ' . -
Overall blanning. The teacher dlsplays an overall plan of
instruction for the course. .

-

Consistency. .The teacher is consistent in hig treatment of all .
students. : ) . .

¢ LN

‘Requiremeﬂts. The teacher has deflnlte requlrements that all
studenEs are supp0sed to meet.

.
-

Firmnesk. 'The teacher is £im in h1s e#pectations and‘in
handllﬁg all-students. ¢

Supervision. The ‘teacher properly supervises all classgs and
maintains the necessary .controls to keep the class safe from
accidents. :

Y .




PROPOSALS FOR'IHPLEMENTING’ANg?DAPTIVE PHYSICAL EDUéATION PROGRAM:

adapted Phyfsical Education? ié;individually prescribed programn of pﬁysical
education designed for those sttdents who may not safely or successfully
participate in’ the regular physical education prodram because of physical

or emotional limitations.
' *

Aim: .*To provide modified acti%ities that are both corrective and enjoyable
to meet the physical, mental, soéial and emotional objectives of physical
education. g : .

1
* 1

Desired Goals: (will not apply to %%1 students) .
s‘vf . ’

To accomplish needed correctlon<5here possible.

To aid in -social adjustment and dqyelopment .

To protect the condition of disability from getting worse.,

.To make the student aware of his limitations while arranging a

program.within his limits. . .

. 5. To offer opportunifies to develop ;eoreationaf skills with
carry-over {alues. ‘

6. To help.build personal security by improving basic functions.

. 7. To provide the student with a positive outlook for €he future.
\ ¢ ' N ’ . . .

BW N -

Basic Guidelines: W ' : .

’ . \
.

-

_ 1. Constant teacher communication and rapport between students, parents,
, physicians, admlnlstratlon,'ﬂa’other faculty members must be maintained
.at all times. RN 4 )
%.' The nature, scope,,pogecc1v%§fa&5 flexibility of the program must be
) made available to all who a# ncerned, especially the students.
3. Medical assistance must be obtained in identifying students and
-~ establishing their indiyidualized programs. .
4. All available personnzi:—eaﬁégment and E§c1fgt1es must be used to
better implement the total prdgram.
. 5. Class enrollnent must never exceed 25 students in any single period.

. 6. Proper aocumulatlve records must be kept up to date for all students
enrolled. : y .
. 7. Every effort must. be qade to place each student in hls own individual
. . program, - e s e .
.+ . 8. some attempt should be made to classify all students into similar

' categories* of abrilty 1n orders to determine handicap frequency.
9., 1Initial and, pérloﬁxt conferences must be held between each student
" and the teacher; -records of swch conferences ghould be maintained.
10. Student le‘gbrs and student aides ih addition to practice’ teachers
' shoudd be properly used when available.
11. The instructor should constantly be looking for any 1nformatlon,
innovative 1deas, literatyre or persons that could a1d the rtudents
in the’ adapted. program
12. The ultimatecaim of tHe program should be to return as many, students
as p0331b1e to the regular physical educatlon program

. N3
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«developed for him.

-Class Procedures:
A

Program Orientation: <~

Maklng everyone concerned aware 55 the program is probably one of the most
1mportant aspects.

.
4

Administrators, physical education teachers and other facuity members shoudd
be presented a general overview of the program as soon as possible. -

Thorough explanatlon of the program offerings,’ flex1b1I1ty and desire to he-p
must be offered to 1nvolved parents and doctors.

The stqdents themselves must be given the most information concerr ngAwhy

‘they are in the program, what is expected of them and what they can hope to

receive from their ef‘orts. e

A general orientation for students should take" place in the first class
meeting that will cover the philosophy, rules, regulations, dnd requirements
of the overall physical education department. Information must also be ’
given that will cover the purpose, objectives, offerings, and requirements

of the adapted phase of the physical education program.

This general information conference should be followed by individual student-
teacher conferences that will deal with the specifics,for each individual
student. Such_meetings will cover the student's abilities, interest and

needs as related to the individual program that has been prescrlbed and A

- . . .
L3 -

Futur® conferences should be held to fﬁrther discuss individual student
progress and to hear student likes, dlSllkeS and desires concecning the

program. '
-“, . _‘

. o .

- 3 % [N

) . .
Class size Should never exceed 25 students in order for the instructor to do
an adequate job of offering each student an individual program.

K

The time for each’ class period should be the same as_ all other physical

-

edz7atlon classes. -
Th frequency of. class meetings should be the same as the regular phy31cal

educatlon classes.
Ed

Students will be encouraged and required to dress out whenever feasible.”
Proper time and facilities should,be made 4vailable. If a student is not

.able to dress out and pR¥icipate all oF the t¥me, there hai to be an

element of trust bbtween the teacher and such students.

The excuse policy regarding dressing out and participation should be as .
similar to the regular departmental regulations as possible. Again, studenté
and teacher trust are very important here. It is also believed that the
adapted physical education instructor will be in a position to know more

" about his individual student's problems fhan the regular teachers and will

be better able to aid the student in working with medical excuses and excuses
written by parents. ' 19 :
) L}
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Class Organization {or Instruction:
4

Instruction will take place through a combinafién of forrmal o cup and
informal or individual methods. Some activities will be done t¥gether as

.a total class group while others will be done individually and independently.

The class will be cbdnducted co-educationally for the nost part but will a1sc
have areas where the boys anq girls will be doing separate activities.

Every class period will contain periods of time for warm—upee?ercises,
correctlve exercises assigrred to each individual and adapted sports or games.

" The sports and games units will change perlodlcally in order to prov;de a

well-rounded program of instruction.

Student Records: . . . . .

An individual f11e will be kept on eVery student, These records will
1nclude

\ L4 .
Student history and family conditigns..
Medical history and nature: of dlsablllty. .

Treatment records. °* -

Current physician's report and recommendations,

Communications w1th parents and doctors concerning stddents

Notes on student conferences. .

,Chronologlcal progress records. ° - “ N
Student health records; height, weight, absences, illnesses.
Student's individual program of exercises, etc.

Program Divisions: )

Division One - Individual Exercise: Therapeutic, corrective and
developmental exercises, as prescribed by physicians and selected by
the instructor for every individual, will be utilized when possible.

Division Two - Sports and Games: Generally, a variety of sports, games, .
rhythms and aquatic activities will be employed for all students. Not
all students will be able to participate in every activity, but every
student will be offered some program that he may participate in.

v

N
* Much concern will be given to’ the selection of activities that provide

opportunities for success and progression along with carcy-over value. Also
those sports and games that stress “basic motor skills.will be used for those
that can. part1c1pate. ’

Some criteria that will be used in selection of various sports and games
will be: ‘
L

2
4

Those that apply to the physician's recommendations.

Those that are asked for by.the students most often.

Those that are within ‘the ljmits of the students’ capabilities.
Those that will apply to the largest number of students

Those that do not require extensive changes in rules and regulations.
Those.that have carry-over values that stress the 1mportance of life~
time sports participation.

7. Activities that provids individual, daal, group and team participation.

920 :
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IDENTIFICATION OF S‘UDENTS.

-

Locating possible candidates for an adaptive class is a very imp8rtant pro-

,cedure. It is the basis upon which all further plans will be fqrmulated.
A

By taklng theras1c outlined catagorles for identifying adaptive students and

explaining these to regular physical education teachers, guidance counselors,

school deans and special education teachers, the 'instructor can begin to

compile a list of candidates. He"should present the program as thoroughly

as possible and be prepared to answer questions ‘concerning any phase of these

offerings.

]

Just a list of names of students recommended to take adaptive physical edu-" o

catien is far from the necessary information needed. A form should be
established which the_instructor can complete when surveying and talking to
teachers, counselors a&nd others. This form should include as much informa-
tion'as possible. Such a form is included at the end of this report and is
labeled Form 101. !

In identifying students, it is 1mportant to make notes concerning varying ,
viewpoints of those surveyed ‘

Ny

o 1

—fhe—final phase of identification of students has to do with consulting the
parents or guardians. Parental attjtude is very important 1n knowing. where
to begln in instruction w1th each pupil.

The instructor must -be-prepared_to. face, some oppos1t10n by some& parents.
They normally. agree to obtain special academlc help for their children, but
they sometimes find it offensive to admlt theic ¢hild needs some form Of
spec1al physical attention. The 1nstructor should not easily give up. He
should mention all of the bepefits that ‘the program can provide for their
child, stressing the -effectiveness of the individual aspects and the
desired goals for their partlcular child. He should also emphasize the
safety of the program .and the coincidence of these offerings with vhat the ,
physician recommends. He must do everything he possibly can to convey his

_regard and concern and above all, sell his program.

-

VALIDATION OF STURENTS: -
& -
Once the instructor has_ identified the students and obtalned as much informa-
tion as possible by talking to parents, teachers and others, it is time to
validate th#se students. Vaildatlon means that, based upon prior recommenda- ¢
- tions, the instructor, parents, teachers and physicians agree that the
student should be enrolled in ﬁhe adaptive ‘classes. "
o q‘ -
In the valldatlon process, th@ doctor's adv1ce is the most important single
factor. 1It 1§'through him and his recommendatlons, prescriptions and sug-
gested activities that the instructor.will plan the student's .individual .
program of instruction. . ‘

— *

»

-

When the teacher requests the cooperation of the physician, it is necessary
that he prepare some type of informative letter that explains the scope and
offerings of his program. He should be sure to include his aédress and phone
numbers where he can be reached and to emphasize his willingness to cooperate
in any manner that the doctor requires.

21
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Aruitoxt provided by Eic:

The letter used in presenting this.program to local physicians'is in the
section on forms and is numbered Form 102. .
.- 4
The next step,is to request the physician to fill out_a_form concerning his
diagnosis and prescribed activities for the student. This form is very
important. It should be as complete. as possible in order that the instructor
and the doctor may reach an understgnding regarding the activities that
should. or should not be done by the student.
Form 103 is a possible choice for the teacher to utilize in validatfng °°
students. This form was devised after using a previous form that was found
to be unsatisfactory because it was too vague and inconclusive: .

-
<

STUDENT CLASSIFICATION:

-
v

Once the students have been identified and validated, it is essential to
classify them into basic groups. These classifications aid in planning

the program activities, selecting equlpment and fac111t1es and also act as
a safeguard against practices that would be dangerous to the health of each
student. It is the type of and number of students in each classification
that will control the scope of the program's offerings. .

Students may be classified into more than one group, depending on their

abilities, needs, achievement and interest. It is possible'that a student's
classification will change within the school year.

Criteria for Student Classification:

©

In. order to .place each student in the proper gfopp-so that 'he may benefit
from the individualized instruction, he has to be very thoroughly screecned.

The screening process includes the following methods:

»

. Medical recommendations from the student's personal physician.
Consultation with parents whenever possible.
Individual interviews between instructor and student. .
. Consultation with previous physical education instructors and
guidance counselors. .
5. Observation of student's school records by the instructor.
©. Personal survey questionnaires on which the students evaluated themselves
and made requests concerning their weaknesses and areas of interest. o
7. Posture screening. )
8. Simple physical fitness test, including subjective evaluation by the
instructor of students performing basic motor skills.
9. g‘Consultatlon with teachers dealing with the adapted students, espec1ally
E.M.H. teachers, v

4

RN N

v

‘ y
Evaluation of Student Classification Methods:

Medical Recommendations: Helpful,-but generally not speeific enough.

The main probl}em here is probably the type of fdzm presented to the

doctors. (Please see Form No. 103).- It must be complete enough in its

choices and types of activjties included. It should offer the physician
-~ : - .
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~

enough flexibility in prescxibing actlvities, and maie it clear that
every student ‘doés not have to participate in v1gorous, stqenuous
. .. act1v1t1es like those in "the regular ﬂrogr
. ’
. Individual Interviews: Proved to he very helpful in getting to know
! each student better. Also provided the instructor an excellent chance

¥ to further sell the program and to offer, himself to each student.
- -
No two interviews went exactly the same as each student reacted'dlfferently
to almost all questrons
Al . - - j - - B '. ‘ '
The types of quespions asked also varied, depending on previous knowledge of

. each student. J

It is generally believed that the personal- interviews were beneficial to oo‘-t
student’ and instructor. One draw back to the interviews is possibly the foc
that two weeks of class time was used.

Talking with Previous Teachers: This was done primarily before the end of
the 1973-74 school year and during the sunmer months prior to the opening,
of schodk for the 1974-75 school year. -

The in§tructor was completely inp the dark as far as having any personal
contact with a great majority of the students was concernéd.

Many of the opinions and suggestipns were helpful. In some cases, it was
determined that grievous mistakes were made and certain pupils did not
belong in the adapted program, but rather in the regular classes. Proper
adjustments were made, ’

N

Parental Evaluation: In many cases parents do know their children better. \
than anyone else. However, it is not uncommon to find situations where the
parent doesn't know what their child's physical strengths, weaknesses or
desires really are.

Generally, parental approval was given by thg majority. There were isolated
cases in which the parents felt the student did not warrant belng placed in
~, an adapted situation, and other cases in which it was stated by parents that
they dld not want their children in any type of physical education classes.
AY ~
In the majority of cases (98%) the instructor was successful in convincing
. and assuring the parents that adapted physical education was'best for their

y son or daughter. >
: ]

Student Surveyr This was done in order to let the student relate what he
liked or disliked or where he thought he was strong or weak. Please see,
copy of student evaluation questionnaire numbered Form 104. This -experience )
has been termed beneficial and is still being used and evaluated by the v
instructor.

Posture Screening: The posture ‘screeming process took eight class days to
complete and was helpful to both the 1nstructor and the student.

A gtandard posture screening grid was made and used by the instructor.
Because of the pogsibility of some students being very self-conscious, the .

| 23 ~
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posture screening was not done until the end of the third week 6f classes.
It was felt that by this time the student -teacher relationship would be on
firmmer ground.

Students were examined, weighed and various measurements were taken, but
- only in the presence of a student assistant and only with the approval of
the student involved. .

~ . All results were recorded on a form {see Form 105) devised by the instructor
) All results were discussed with each individugl explaining any difficulties
that were identified. In some ,cases, various goals and desixred measurable

' ',-outcomes were set.. These were also adreed upon by the student. )

Fitness Testing: Two measurable tests were originally given. One was a orz
leg stand with eyes closed for time to measure balance.' The other measurable
tegt was a-simple ruler drop catch test to measure reactiorn time. :

. In addition, the instructor made observable evaluations of all of the
* students in the following.activities: walking, running, jumping, skipping,
ball throwing and catching, ball aribbling with right and left hands, ping
" pong ball bounce with paddles, some weight lifting and varlous four count
exércises. . Lo .

a
) 4

. »

. Notes were made on ald of these observatlons and filed for further use.
{see Form 106). P 3 - . .

‘
’

T . Other Teachers of Adapted P.E. Students: In order to détermine each
student's daily schedule, home address, telephone number and bther general
information, a form was given to each (see Form 107) to fill out and return.
.This gave the instructor the names of all students, classes and teachers.

£}

In talking with other teachers, the instructor learned various new informa-
tion about the adapted students, Such things as study habits, promptness,
.attentiveness, general ability, academic attitudes, etc. were encountered.
In many cases the students related their opinions to other teachers concern-
ing their physical education classand explained what they were doing.
Instructors of the majority of the educable mentally handicapped (E;M.H.)
"students related many good comments in regard to what they heard from theix

students. 7 . . %

Enclosed is a brief summary of the opinions of Mrs. Carol Rivenbark,

Department Chairman of the E.M.H. classes of Hillsborough ﬁiqh School:
\

"Many of the students who are currently énrolled in.Adaptive

. Physical Education were very hesitant about taking the course.
This hesitancy was mainly due to constant frustration and at
. times ridicule in regular physical education classes. ]

Adaptlve Physical Education has given them an opportunity to
B progress at their own rate. Even the smallest progress has *
, been rewarded with praise and encouragement from both Coach -
’ Thompson and other classmates. As a result, the students are )
. very enthusiastic and ask if they may take physical education

a second year.
2° 24
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.

I asked these students why they liked physical education and ) .
one replied, "Because Coach Thompson listens to us and always® K
has something nice to say:" - -

’

[y

Many of our students enrolled in’regular physical education have

asked if they could-also take "special" physical education! in ~ ) -
fact, some are attempting to find illnesses which would qualify .

them. .
We no longer have the problem of‘a student who is reluctant to
try. All are willing as long as Coach Thompson is there with ‘
his constant reinforcement for their efforts."

It i5 very helpful to determine some type of code to be used in determinincg

student classifications., The follow1ng is the code descrlptlon used that

best suited our needs. .

4
[y L]

Student Classification Code:

-

Description Code
* Allergies .
Mild al

Severe A2

Asthma-Respiratory Diseases

Mild . AAl
Severe . An2
Spinal .
Mild-Temporary~Injury Recovery Bl
Scoliosis . B2,
Bixth Defect . B3

Coordination-Motor Skills Defect\

Moderate . . cli
Severe . C2.n
. ‘*cardio
Mild ) D1
Severe - D2
‘ - (Y
~ Emotional -
E.M.H. El
Emotional, doctOr or teacher recommended E2
. Attitude . E3

Completely Disabled

Nature of disability . F
Surgery Recovery °
Area - G




< . -
e %, ;
Body Type ot S .
Overweight ) Hl -
* Underweight . H2
Very small - : 7 H3.
Posture defect ’ H4 . ,
. 14
Anemia ‘ I1 . ‘
Sickle Cell 12 ‘
. . . ]
. ' . y’ S ‘ .
Epilepsy . J , ‘
Kidney Disorders ‘ K
" ! . s +
¢vin Diseases . , L e
* . Temporary ’ L1 .
> . Permanent L2
" 1Fthritis - M
- - '
Foiio-~recovered . | MY
‘ ‘Communication Defects ""‘ P R «
Visual 0ol-
/ g R
. Speech ! 02 ’
Audio 03 . ’
p O . \
Pregnant . ' P . . i
Crippled (area)
. Mild .. . - : 01 > .
A Moderate 02
# Seveke - : 03
Ulcer L. .
Mild . ' R1 )
C ' Severe : . . R2 . « . w x
Injury Recovery‘ . ‘
' Area o © S : .
L : J ) v
£
P h o 4
. ‘ -~
B .
0y )
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¥. CONCEPTS IN CRADING ADAPTIVE PHYSICAL EDUCATION STUDENTS:.

wStudent evaluation for a specific grading period was a gravesconcern for the
" Instructop. Saterlal concerning grading_ln adapted physical education is
not plentiful, but:the instructor was able to secure some informatien.
Therefore, after gome study and discussion of _the problem wlth dERer physical
educatlon teachers, including'some college professors, the follow1ng ideas
were developed —— i -
- ]
At this early p01nt in the orlglnatlon of this course, the instructor
is not committed to any grading procedure. 7
Very selfiom will the same grades mean the same thing to all students.
It is limperative that each student feel secure concerning his grade
Coopezation, part1c1pat10n and effort must play a major part inall
dJrading; the stud”nts should be made to feel that their grades are based

upon what they earned. .

Individual limitations dictatg‘zndIVTdual attitudes and thus the
i-:ructor must thoroughly know his students in .order to grade them.
«¥0..vz is definitely a place in.the adapted program for student self-

evali.ation as a basis for grading.

Individual 1mprovement mugt be noted, recorded and used in grad1ng
The concept of satisfactory and unsatisflactory grading in adapted
phygical education' is an easy i?y out. : ~

Grading procedures should be di cussed by the instructor 1nd1v1duaLly
wrfh each student.

The importandy of grades, whether high or low, should never over-shadow
.the con-.-ant effort by every individual to 1mprove, along w1th continued
encouragement f¥dm tHe instructor.

> -

-

*
r

2
Procedures for Grading Studepts: °

rd

- ~ —

After cons1derable studyu ngearch and- evaluatnon of various gradrng systems,
the instructor feels he has devised an acceptaple method of reporting studcent
progr&ss. . . . '

- c {
The system is flexible and yet conclusive enough to allow all students
jndividuality in earnimg a’ specific grade. It reports on, and reflects all
gf the basic obJect1Ves of'hny valid phys1ﬁfl education program, regardless

of the level.

-

In reality, the systern is nothing more than a slight‘revision of the approved
plan for grading students in regular physical education classes for Hills- -
borough County. This gystem was devised- by a committee of teachers and
Principals in the Hillsborough County School sydtem, under the direction of
Mr. Worth Littell, %yperv1sor of SeCOndary Physical Education for the

county. This system, has redeived the approval of the Hillsborough Couhty
S¢hdol Board. - N ‘ ~
* The grading system is divided into four distinct areas, and each is given a..
percentage value for the sake of averaging student grades.

.3 . >
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The dreas and their pércentageé weights are as follows: -

oL - - . ‘ .
1. Individual Factors - 40% . N
2. skil} Ability * = - 20% ) C
3., Physical Fitnes® * - 20% < -

4. Knowledge ~ 20%

*+

Individual factors include, primarily, student attitude and effort. Such
thlngs as part1c1patlon, dressing out and showerlng, student amount of
enthusiasm displayec cooperation-with classmates and teacher, 1eadersh1p,
sportsmanship, help given to classmates, attendance and punctuallty are
considered. :

: |

Evaluation, in this area is based largely on teacher observation. Good record:
should be maintained to substantiate studknt achievement in all of these

o .

* factors., e . -
Sel”l "s.uation by ‘the students can serve some purpose of comparlson for the
inct, c. A simpfe rating scale evaluation from one to five can aid the» .
stud. .1 evaluating himself in each of these spec1f1c areas. It has been *
found i« ., generally, studentS are harder on tHemselves in evaluatlon than
their to. “eors are. ) : . -

»

This area i- wei@hed twice as-heavily,as the other areas because it contains

. . , -
more criter 1. These aréas are believed to be the most important asoects, .

especially ‘n adapted classes ) -

The skill ei.lity area evaluation is based on hoh well the student performs
.the basic skills taught in-any unit of 1nstructxon‘ Skill tests shoulé be
given at lec"t twice during 4 unit in order te show levels of improvement.
These increz:.s ih improvement should have a large bearing on the final
evaluation of' the skill ability area. c

In adapted r*ysical education, the physical ‘fitness area is determineé
prlmarlly “by the studept”s execution of his individual exercise program.
Improvement in each mrea ©of fitness should be tested perlodlcally._ ‘Con-
sistency should also determine much of .the evaluation of the fltness area.
Knpowledge measurement is bdsed largely upon the appllcatlon of what has been
taught and learned. This is determined by performance of, various technlques,
safety factors and a display of various sports' rules, regulathns and
strategies. A written examination may be used in evaluation here alsg, but
should ot be the main factor in the evaluation of the knowledge area
S2lf-evaluation was used by the 1nstructor and found to be effective in. some
cases. Talking to each student concernlng differences in opihion between his
evaluatlon and the instructor's tends to bring about an understanding of the

desired goals. The form used for studénts to evaluate themselves ig Form, 109.

.

%Xi. THEYINDIVIDUAL EMERCISE PROGRAM: .

.

A )

N w o, . ‘- — .

. Now that each student wadf placed in a c1a531f1catlon, it was p0551b1e to
_develop for him a specific ex tercise program. .

-
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1hrough 4he screening pr0cess for classification, each student's physical
strengtﬂs and weaknesses were established. Also, much was detdrmined abocut
the stddent’ s posture, coordination,” flexibility and other physical fitness
components. = * - .

Vhen these facts were combined with the personal survey that showed where the
student felt he was weak," as well as the areas in which.he wished to con-
centrate, there was a bas1s for beglnnlnc to Dlan an exercise program .
§ - - T
The 1nstrucbor devqloped a form (See Form 108) that could be used by all )
students. alike. _The ‘form is flex1ble in that it offers each student .the -
opportunity to take part in all of the program or portions of it. It also
offers areas of concentration 1n as ‘much as each student's amounts, repeti-
tions and weight are filled in and later 1ncreased as the need arises. .

~ .

In order to let each student take part in the planning of his individual pro-
g:.+; the instructor met with' each pupil and together they worked out the
pre~iam, . N .

., . .
- " /

- -~ -
A 'gh explanation of eyery activity and hov it _was to be executed was
g.- r with each student by the'instructor. The needs and values of each
avt. for each individual was also explained. - ’

_The arﬂvuts " repetitions, or weight amounts were filled in by each student o

his o " .xm while the instructor duplicated this or anéther form to be placed
in thI. “ent's.fild. ,Each’'student was then asked to memorize as much d?’t“s
progr>, :- possible in order that he could begln the program as soon as
poss*}'ﬁ. . N . oot
Obvious.y _y two programs are. exactly alike because no two students are
exactly ali : in their weaknesses, needs and desires. The fact that there
were diff- ces in all programs was pointed out to all classes. Explanations

werepgiven < to the-differences and it was also pointed out that it would
serve no pavoosge for the students to make comparisons.

»
.

The apﬁaicC n of the exercise program took place at the beglnnlng of every
period. There were times or units when the egerc1se ﬂrog:am was omitted due
to a lack of time or because the current unit was vigorous enough. One such
unit’was swimming. . '

. -

A visitor to one of our classes would observe 15 to 20 students doing 4
variety of activities. In many instances the activities give the appearance |
of being unorganized and without purpose. very often no two students are
doing the same activity at the same time and seldom are they in unison. This
qbservation would be contrary to the comventional regular physical ,,education
class. However, this visitor would observe meaningful activities that were %

. " peculiar to the needs of each individual and not a series of exercises that

were helpful to some pupils and '‘possibly of no ‘use or evem harmful to oth/ps.

The- instructor would also dlsplay a rather strange téchnlque as he moved
around the room. Various points. of 1nstructlon, praise and criticism were -~
made. Leadership was provided by the instructor, but nearly always$ on an
individual basis. If a student was inactive the instructor already knew

vhy or waited to see if he dould determine why without asking the student.

. ‘235) .
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The reason fpr this was because in *the original plannlng of. the’program the,
1n§tructor and student made an agreement that the sfudent was .to practice
the exerclse»progrém as he saw fit. To insure.this concept, the student
slgned his program upon 1ts confpletion in the presence of the instructor.

..

This agreement does mot mean that the student was permitted to:be idle for
days without the instructor.interfering. ° It meant that the student had
agreed to try to improve himself at every chance and he would not waste his /
time or efforts unless he'was ill and unless he felt that he would not

benefit from part1c1pat10h .

. ' T
The exercise program is divided into five basic‘barts. Each division. is
designed to offer one or more activities that every indiwvidual .student could

use: ' ' . .
L] il « ’ A/\ . -

Some students' programs include -some exercises from each section, while others
will have some areas in which they have no needs or are unable to participate
because of various limitations. .

Part one of the exercise program sérves as the warm-up portion, in addition = ¢

to offering exefcises that will increase flexibility and rande in joint move-

ment. Nearly all students do the majority of.these exercises. )

The second part of the program'is.concerned with total body movement and
exe¥cise. Both male and, female students take pa%t in these act1v1ties in .
ing degrees. ° . .

¢ v
d 9

12
. .

Area three stresses strength building, using various exercises and weight
lifting. All areas of the body are eonsidered here. More male participation
is involved here, but several of the girls do some of the weight llftlng .
exXercises. . . ]

A==

Isometric exercises are emphasized in part four. Almost 100% of the students
do these. ' Lo
Part foyr is comprised-of activities that are designed to improve coordination
and balance. Fewer students have assignments in this area than any other.

‘ v

4

.Certain individuals warrant a few special exercises due to their specific .

problems. Such problems as having scoliosis or being bowlegged or flatfooted
are treated separately and are placed 1n the student's individual program. |,
No place is made for these act1v1t1es on the form, but these special exercises
are discussed with the affected student and the additions are written into
h1s individual program. . -

. SV e N

Evaluation of the Individual Exergise Prbgram: The original intention of the
individual exercise program was to provide each student with ‘his own series
of exercises. These exercises were to be geared to each student's needs and
desires. They were also expected to provide some correction and improvement
in individual traits. such as range of movement, strength, endurance, power,
balance and coordination. Lastly, they were to serve as an aid in bui%dinq

individual confidence in each student. ‘
. o v
3 30 ‘e .o
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Geperellyﬁ the exercise program has been successful in meetiné the majority
of objectives. Progress has’been made by most of the students in the
physical areas. N :

Tge manner in which the exercise program was to be cdrried out was similar
.to that.of a“"contract" concept. Each student, with the.guidance of the

instructor, helped to plan hi's own exercise program. The student then
signed the progran maklng an agreement to do his utmost to carry out every
exercise daily and to work toward improving himself.: . v

* -

This created a situation 1n the class that presented a sonewhac confused
appearange. When each student was doing his own progran, .here “would seldom
be any two puplls performing the same exercise at the samé time. It seems.
that this made the students overly self-conscious. .
~ . LY .

A second aspect of the program found to be inefficient was individual student
initiative. “without the instructor firmly encouraging each student to do all
parts of his program, many students were purposely omitting portions of their
exercise€s. The reasons for the omissions seemed to vary from, "don't like to
do that", to, "it doesn't do me any good"; or "I look funny-doing that"; or,

"““she doesn't have to do that, so why do I"?

. In an effort to correct these problems with the exercise program, the
instructor has made the following adjustments:

1. Re-emphasized the need for individualized exercises for individual
1 needs. .. ) . )
2. Permitted groups to work together on specific common exercises.
3." Further emphasized the need for 'self-discipline in working toward
" improvement of each individual's self. C
4. Set up attainable goals to be reached by the majority of the
students. )
5. Re-demonstrated several of thg exercises and further covered the
areas of improvement for which each is aimed.
6. Pointed out and praised those students who had made some gains
through participation in the program. - -
7. Realigned some Student's programs in order sto make them more
satisfactory -to the student and still provide some good. -
8. Developed charts to show exercises and levels of improvement.
9. Re-tested many students to show areas that have improved and -
others that still need. 1mprovement.
10. Provided more encouragement for every student who “was capable
to do his utmost to improve hlmself. A .
J1. ?1scussed the removal of feelings of self- consc1ousness and
stressed trying to replace these feelings with self pride.

>4

"12. Stressed togetherness and the p031t1ve¢aspects of aiding

eaclh other through working together. -
13. Set up a system whereby students would receive p01nts toward
their grades for fully performing their exercise program No
points were to be deducted for non-performance,
14. Re-emphasized the '"contract" agreement made between each
individual student and the instructor. .
’
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UNITS OF INSTRUCTION: .

U . '

The following'segtion is concerned with various
offered in our adaptive classes. These are not
included in such a program, nor are all of them
grams.

.

v y
.

instructional units that were
the only units that could be
recommended for future pro-

.‘\ )

-

They are included in order that some evaluatlon of what we did may be pre-
sented. It is our hope. that our successes and failures will aid other
departments in further developing their adaptive physical education classes. -

All units axe not presented
selection, unit objectives,
studént evaluation m&thods.
The unit on tengis includes

in the same manner. Some included reasons for
student objectives, instructional methods and
All units do not have lesson plans included.
a study guide handeéd out to students and the

examination used in evaluation. These were inc d for inspection in order .
to encourage rthe development of other ideas. They e not included as an

example of the way the material must be presented in order to be successful.

Archery Unit: Even though there are several danger hazards involved in.any o
archery unit, the instructor believed that the benefits far outweighed the

bad points. ‘
Archery is one of the oldest sports for physically handicapped persons and
has been proven to have rehabilitative values. Archery requires coordination
of the muscles of thg 1ndiv1dual s back, shoulders, arms and eyes. It was
also felt that the act1v1ty'has carry-over values and every student could
experience some degree of success. A final reason for including archery in
the adapted unit was that it increased the basic skill concepts of aim,
strength, eye-hand coordination and p&scle awareness. .

a

Archery was not found to be an gverly strenuous activity and therefore can
be participated in by both male and female students. Effort exertion can be
regulated by selection of proper bow draw weight. The sport also stresses
chest expansion, breath .cantrol and good posture. The factors aid in achiev-
ing physical objectiv%s. . . ] . Lo
. ¢ w
Social values of archery include competitive experiences, helpind others and
receiving help, companionship, sélf—discipline and safety awareness.
Archery also contrlbutes to mental development through the learning of new
terminology and'31mpleéfdd1tlon in scorekeeping.
S ) :
Special values of Archéry in’Regard to Specific Disabilities: Taken from ‘
"Games, Sports and Exercises for the Physically Handicapped" by R.C. Adand,

A.N. Daniel and Lee Rullman. .

1. Asthma and/or Chronic Obstructive 'Lung Diseases = provides for increase.
in chest expansion, breath control .and good posture.. - ’

2. Cardiovascular Disorders ~ assists recovery by strengtheming the super-
ficial back muscles, trunk, and upper limbs; also aids in increasing
breath control.

3.

Cerebra% Palsy - aids in muscle awareness .and relaxation skills.

32 » - i
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4. Heffliplegia - requires exercise of the affected arm irmr grasp, release,
supination, pronation with associated movements from tHe elbow and
shoulder.

5., Orthopedic Conditions af the Legs and Hips - increases standing balance
and muscle awareness and control. -

6. Obesity - aids in increasing overall organic efficiency. * e

7. Paraplegia -~ increases upper arm strength.

8. Rheumatoid Arthritis - with medical permission, the sport can increase
joint range of motion and_  shoulder and arm strength. ’

9. Scoliosis, Lord031s, Kyphosis -~ with medical permission, can aid in over-
coming rigidity of the spine, &an strengthen the superficial back muscles
- and the development of good relaxed posture. -
10. Undernutrltlon - can be used to increase theiwork tblerance and to aid

in increasing bac¥ and shoulder strength.

Uit Objectives: . .

1. To give instruction in basic archery techniques and skills.

2. To improve the self-image of each student in regard to archery skills.

3. To further:. promote a competitive atmosphere and the ethuette of
competition.

4. To further develop eagch individual's phy31cal program in order that he
will continue to grow in his understandlng of himself. _

5. To provid? an activity that would further Bach student's desire to seek
out other phy31cal activities 1n9wh1ch he might have some®success and
enjoyment. o

6. To continue to increase each student's overall basic physical skills.

Method of Instruction: The method of instruction for archery in adapted

physical education was the same. as in a regular physical education class.

Of course, some Mbdlflcatlon and adaptmonddue to various physical limitations

had to be lmplemented

.

The main difference in method is' that instruction should be more detailed
and slower in progress. Also, beginning distances for targets.and require-
ments should be flexible' according to ability. It is very important that - i
the instructor have a thorough knowledge of each individudl.in regard to
strength,. eye~hand coordination and muscle control. This information will
aid the teacher in selecting the correct bow weight and beginning target
distance for each pupil. In addition to these physical traits, the teacher
must be aware of the student's emotional state and mental capabilities.
Combining all of this 1nformat10n will increase the student's chances of

being successful sooner. - . -

As in any archery unit, safety is of the utmost importance. Constant éafety
instruction and observation must take place. Student assistants, in addition
to class members, should be required to serve as “"firing line captains".

When a student does not observe one of the safety rules; he should be dealt
with by the instructor. The seriousness of the rule infraction should be
stressed, a}ong with what could have happened if an accident had occurred.

All safety rules and regulations should be tﬁoroughly covered at the beginn-
ing of the unit. In addition, punishment fogﬁrule infractions should also

be gene over in detail. . . -

e
1%
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. Archery Lesson Plans:

.

.A demonstration of what an arrow can do, how far it may go, what a deflected

arrow doés and other details should be given to further insure the conscious-
ness of safety.

The role of the ins
education class. He
corrections and, as o

ctor.is much the same as 1n the regular'Phys1cal

eeds to move constantly among the students, making

en as possible, complimenting and 'offerifg assurance.
4

Week One: <.
- ¢
First bay: - In classroo I -
1. Introduction to unit -\hand out general information sheet and
" study guide. -

2.,.Begiﬂ“§tress1ng safety £ ctors. ‘ ' ’

3. Cover archery history.
4. Explain course objectives and the values of archery to the student.

Second Day: - In classroom \ ' )
1. Re-emphasize safety factors. ’
2. Establish basic rules and regulgtions in regard to safety.
¢ -3. Show film strips on bracing a bo .
4. Have all studehts practice ahd demonstrate bracing a bow.

-

-

Third Day: = Outside on range .

1. Review bracing a bow. .
2. Discuss and demonstrate stance.
3. Discuss and demonstrate nocking the aXrow.
4. Cover finger placement (the hook) and
5. Cover anchor, release and follow-throu
6. Have allstudents practice fundamentals.
7. Have every student shoot two arrows. -

P -

Fourth Day: - Inside f1rst 20 minutés; outs1de -on tange last 25 minutes

1. Film strips on basic archery skills; stanee, knocking -arrow,
forming the hook, the draw, anchor, release and follow through.

2. ' Go over archery scoring; point values; define an "end" of arrows.

3. Select "firing line captains".

4, (Outside) assign two students per tdrget; each student has his own
bow and six arrows.

5. Establlsh shooting procedures.

6. Begin Qractlce. Instructor moves among students offerlng help
to those that need help;  work at 10 yards.

Fifth Day: - On range

1. Re-emphasize safety factors; review firing line rules and regulations.

2. Demonstrate what an arrow can do, the power a bow has; distance
arrows may fly and what a deflected arrow may do.

3. 'Continue skill practice &t 10 yards; have all students report score
for 3 ends; this will serve as a comparlson for gradlng later in
the un1t. .

34 EEEE ¢
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Week _Two: ) - ~ 3

First Day: - On range - oo
1. Continue safety precautions. . *
2. Assign new firing line captains..
- \_ 3. Continue skill practice at 1@ yards. . : .
4. Let.students compete with partners of their ch01ce.
5. Continue ,to make corrections, offer suggestions and give praise.
Second bay: =~ On range .
N 1. sSkill test at 10 yard d1stance. Each student shoots three ends.

2? Record all scores.. . \

- N Third Day: - On range- =~ ) '

) ). Skill practice at 15 yards. , D
’ Fourth Day: - On range ’
. 1. Skill practice at 15 yards; record scores for future comparison.

2. Students compete with opponent of%?helr choice. 'S

Fifth Daz: - On range -
11

Week Three: ’ -

1.

1.

2.

Fourth Day:

skill test at 15 yards; revord all scores; each student shoots
three @&nds. ‘

. . RS

— Flrst Day: . .

Skill practice at 25 and 40 yards; dlstance shooting at targets
lying flat on ground at distance of’80 yards.

2. Each student shoots two ends at each d1stance,~and_then rotates
— to next station upon command from 1nstructor.
3. Safety is very important in working at varylng distances; the
. ] instructor and all students must be very alert.
: Second Day:. . .
» 1. single elimination tournaments for boys and for.girls.- -
2. All contestants shoot four ends of arrows. »
3. Record all scores and all winners.:
4. . Distance 15 yards.
Third Day: i’
1. Mixed doubles, singles and elimination tournament- teacher
assigns shooting partners. .y
2. Distances, 15 and 20 yards; each competltor shoots two ends at
each-édistance; combined scores decide winners. 7
3. Record all students' scores. . o e

All students: gkill test at 15 yards, two ends of arrows; record
all ‘scores. e

Review all archery terms, scoring, etc., while testing is going
on; prepare for written examination.

-

- 30 -

-

~32+ -

N




K ifth Day:
“\3M.\x 1. Written examination on archery history, scorlng, terms and
- skills.
2., Give students tnheir personal evaluation sheets for archery
unit. *

ot

Evaluation of the Archery Unit: The archery unit was well received by the
majority of the students: . -

Every student, in every class, was able t& part1c1pate and all showed
improvements in archery skills.

Students that had demonstrated difficulties with. "aim" activities in the
past made significant gains. These students were espec1ally pleased with
themselves when they began to get to the p01nt where they could hit the
,target. ,
Competition was keen and the elimination tournaments promoted this com-~ _ @
petitive spirit.’ J '
Students that needed extra instruction caused no significant proBlems
because other students in the classes volunteered to work with them.

' {
It was learned that three students asked for and received archery equipment
from their parents for Christmas. This indicated that some stimulus and
interest was provided by the archery unit.

. All students“mastered the ability to keep score in archery, 1nd1cat1ng an
increase in mental abilities. T . 4

Students weré observed actively eﬁgaged in the archery unit that had dis-

,played little or no interest in other units of instruction.

>

- All safety rules were followed with but a few exceptions. No injuries
occurred and there was only one '"close call".

The only negative aspect of the archery unit was that, in some cases, some

- students did become bored. None of these students were among the group
considered as below average. They ware more often in the group that did
very well. This boredom has also been experienced in regular classes in-
the past, so we can assume it is not a problem peculiar to adapted physical
education classes.

Student Evaluation in tlre Archery Unit: Student's grades in archery were
based on the following criteria:

. Student participation .

l -
’ 2 Levels of skill improvement . e, -
3. Levels of skill efficiency op.skill test - e T
4, Order of finish in class’ﬁburnament with no student rece1v1ng lower
than a "C" ; N

5. Score on written test ’Q{
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b. Badminton'Unit: ' Badminton is a very acceptable unit fof adaptive. students.
It provides skills that ‘develop eye-hand coordination, flexibility, stamina,
-~ L body placement, judgment and quickness. ~ - .
The speed of a badmintoh game debends upon the skills of~the‘part1c1pants.
Students of adaptive classes can part1c1pate equally well in the basic
remedial sk111s. !

The game is conducive to adaption, and it was determined that very few -
changes in rules, regqulatipns and skill technlques were requlred. This
satlsfles the students because they like to play by “the "real rules"

a s

Some students need more 1nd1v1dual attention and Sklll practace than .others.
. The same’ skill drills can be used for these’ students that are used in regular
physical education classes. -

. One simple adaption was.used to aid those students that experienced diffi-
’ culty in serving and executing forehand and backhand strokes. Attach a
shuttlecock’ to a string and suspend it from an overhang. Select a location

. wnere students will have sufficient room and freedom of movement. .
. ¢
The students should be required to practice the skill techniques that they
-~ have not been able t& accomplish. -

.~

Placing two students to prac¢tice on the same hanging shuttlecock soon
y developed into a new game that the students truly enjoyed.
. L o~ ’
All types of competitiue situations can be provided and may be controlled as
the instructor sees fit. .Male, female and mixed singles competition along
with male, female and mixed doubles on a tournament basis provides stimu-
lation and interest for the students. _ .
. .
A variety of skill tests ¢an be devised to use in evaluating studéents.
" Whenever possible, some type of pre-test should be given at the beginnihg
of the unit in order to provide a basis for measuring improvement. A pre-
test also gives the student some ideas about the skills he needs to further

\ develop.

-

c., Bowling Unit: Bowling was selected as the first unit of instruction because
it provided a rather simple and informal act1v1ty that could be part1c1patea
: in py all students. The adaptability of bowling is such that everygstudent,
‘ regardless of his handicap, can have an enjoyable. experience.
3
It was also felt that bowling as an activity provided a very informal
atmosphere which would allogﬂthe students td get to know each o;hei“much
. better. In addition, thefé were some students in the class that had -
“« "> participated in competitiye bowling and could provide.gsome instructional
] “aid. This would offer an opportunity for the 1nstrUctor .to provide more
) - individual attention to all of the students.

The majority of students from all classes had indicated a desire to learn to
bowl and t® Keep score well enough to go to a public alley and participate.
Naturally, the instructor was aware of the lifetime sports value of the

sport of bowling. R .
37
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Bowling Uhit Objectives: .
=)

1l. To teach egch student the proper mechanics and techniques of bowling.
2. To thoroughly explain and offer practice in score keeping in bowling.
3. To familiarize the students with bowling terminology.
4. To create an intergst in all students in bowling as a sport that would
carry over into later life. ’\
5. To show all students that there are many activities whlch they can
., enjoy and have some sucqess in and bowlrhg is one of themn. d
6. To prov1de an atmosphere in the adapted. physical education class which
would provide some competition. ‘4
7. To provide an informal activity that would offer. each student the
chance to know each other better.

L
L 3

" Instructional Procedures: From an instructional point of view, bowling was
approached in much the same way as a regular physical education class. Be-
cause class sizes were small, the 1nstructor was to offer much more individ-
ualized attention and help.

.. Y -
The first two class periods weére spent in discussing the basic objections of
the sport of bowling, followed by general terminology. The proper grip,
steps, approach and release were also discussed,.demonstrated and practiced.

Each class was then ‘divided into groups of two to three students in order
to begin the practice of basic‘skills. Students of advanced bowling ability
were put in every group to offer help with the less capable students.

Working at dlstances of 25 to 30 feet, each group began'pract1c1ng the grip,
approach and release. Three pins were set up for the students "o shoot at.
Each studeht, using the best technique he could, was given three tries to
knock down the three set-up pins. Each student took his or her turn in
setting the pins up. . : i
' - -+

As each student's ability to control the ball increased, he moved farther
away from the pins. More pins were also-added until the student was
practicing at regulation distance with ten plns. . -

Another class period was used to discuss, demonstrate and practlce score
keeping in bowllng. Many of the E.M.H. students had difficulty understanding ”
the scoring system of bowling.

»
N

The students then chose other students they wished to bowl against and some
wholesome competitive experiences were observed. Each student was given a |
bowling score sheet and required to keep his own score. Other students

were assigned theé task of pin setting and checklng score sheets, if they

did not wish to score.

The bowling unit ended with a double elimination tournament for jndividuals,
\followed by a single elimination tournament fot" pairs.

Student Evaluation: ,
1. ,Subjective evaltation of individual participation and effort, exerted,

along with cooperation toward classmates and instructor.

2. Skill ability evaluation based on average of six game scores. It should
be noted here that their average was based on six games completed at the
end of the unit.
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Aruitoxt provided by Eic:

3. Level of 1mprovement based on increase in Sklll ability from first game

score to the last.
4. Written exaimination on bowling *echniaues, termixOlogy and scoring.
Bowling Unit Evaluation: great majority of the students improved greatly
-in technique and gkill abflity.
A - .Y

The unit definitely provided an 1nforqpl activity that served to loosen up
the class. Many new friendships were formed.

4

Every student-was able to partic1pate and everyone had some level of success.
% “
Competition was experienced and enjoyed as individuals and a§"a team with a
chosen partner.
o v ) » -,
Interest in bowling increased based-on the number of students that related
experiences about going to bowling alleys for the first time. ’

. LY
Footbdll Unit from the Spectator's Point of View: Because it was football
seaspn and there was much interest in the high school football team, a, unit
was taught on how to watch a football game. 6 .

This unit was received with great enthusiasm by the students. The time of
instruction was seven class periods. The main objective was to increase the
students' knowledge of basic football rules, regulations and strategies in
order to improve their spectatorship ability. .

.

.

Terminology took up a great deal ‘of time and prompted many questions from
the students. . ,

y

Basic rules and regulations, including the responsibilities of each official,
were covered. The use of the down marker and the tep yard chains were put
into practical use on the game field itself. As eacl specific point was made
concerning the game, field dimensions and location of end lines, side lines,
hash marks, etc., were actually located by the students.

A demonstration of protective football equipment was' also given.
¥

A three period discussion was held on the strategy of the game, the importance
of ball control, the penalty options, the use of the forward pass, field
position, along with terminology concerning downs and distances. P
The students then viewed two films of the highlights of the Miami Dolphins
1972 and 1973 seasons. During and after each film the instructor urged the
students to make comments and ask questions. Several students related that
they enjoyed the films much more since they knew a little more about what
was going on. - ' L

.

The final lesson on being a spectator at’ a football game was held while view~
ing an actual game fil lm of the high school team. The availability of a stop”
‘action and reverse prOJector aided this lesson. The students were asked to
give the down and distance of various situations, to read the signals given
by, the officials and to discuss the strategy concerning various plays. Many
uncalled infractions were spotted by the students. Several students recog-
nized a screen pass and a draw play before they fully developed. A successful
on side—kick provided much discussion andy many quescions.

Al - ~
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Student evaluation was determined through a teacher constructed test. The
test included terminology, situation strategy and questions concerning rules
and regulatioms. The grades on thisz test ranged from perfect scores to very
low. Not much weight was given to this test when figuring the students nine
e week grades. .

1
.
v

Golf Unit: 1Instruction in golf was offered as a short (one week) unit for
‘the following reasons:

vl
N

The students requested an opportunity to learn akout golf. .
It provided another activity to aid coordination increases.

Range of movement could be aided with certain golf technigues.

Carpet golf or putt-putt golf was popular with the students.

Golf is conducive to coeducational part1c1patlon. )

Golf provided positive carry over values. ‘ -

-

Y W

Unit, Objectives: .. . \

.

v
. .

l. To introduce students to the history of golf. <
- 2. To introduce students to the basic rules, regulations and strategies .
in golf. R . ,

3. ' To make students aware of the social values of golf.
4. To instruct students in basic technlques of derlng with woods, use, of
irpns and putting techniques. . .

.
L]
” . . .

Student'Objeétives: .
. The students will: '~ '
List the major qyents'in golf hi'story in chronological order.
T'dentify basic golf terms. : P )
Determine the correct golf club to be used for various shots. )
Answer questions concerning golf scoring and other rules and regulathgs.
Pemonstrate the correct grip. ' -
Drive practice balls and regulation balls off a tee.
Use 3, 5, 7 irons to hit practice and regulation golf balls.

Putt golf balls from distances of 3, 9, 15, 30 feet.

! -

QX O U bW

Instructional Methods: . ,

-

. 1. Provide a study guide on golf history, texms, rules ‘%egulatlons and
strategies. ‘ v : ’
2. Present various golf clubs, pointing out usesvﬂrahge of distances,

identifying aspects and proper technlques.

3. Demonstrate the correct golf grip, stance and bas1c swing techniques
for selected clubs. . A . .

N
4. Demormstrate putting teﬁhnique. . \

H Golf Lesson Plans: . . . .
‘ e First Day: - In class | ’ ! .o
First Day

1. Hand out study guide; discuss golf hlstory, ferms, scoring, bas1c
- . rules and regulations.
' 2. Show various ‘clubs, pointing out uses.
. 3. Provide 1nstructlon in golf grip; all students practice and
’ demonstrate grip.,.’ - ‘

4. Stress safety precautions in golf.

“ , ?
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Y-S ‘. ‘X Bq - B
C « . Second bay: field ’ : - .
" rl. Use *of woods and dr1v1ng technlque, stress grip, stance, swing and’
. follow through ' -
. * ¥ 2. .All &tudents uif selectedzaozds and driver with practice balls.
] % T T , -
Th1rd Day: - Cn fleld y T . ! .
! . Emphasxze safety precautions when dr1v1ng. P L i
Q{ > 2.T‘Eyplaln use.of woods and driver for hitting regulation balls.
w <. - i .
SN . Fourth<bay: =-,0n field . -
. = - 1. Explain use of irons with practlce,balls, p01nt out stance and =
-~ 'swing differences. . T ' .
' 2. 'Stress safety points; ., . ' : -
. : >
T * Fifth Day:.- On field : “ . '
— 1. %xplain use of irons for hitting regulatlon golf balls. .
Y Sixth ®ay: - On fleld . .
T }51i~‘( T Se putters; stres® ‘stance and technique.‘ . . ,
o 2. " Practice with practice greens and cups set at 3, 9, 15 and 30 feet.
P - - .
! Seventh Day} : *
o —— P
1. set up,puttlng.greens and obstacles in minature golf course form. o~
/" 2. Begin class tournaments for .putting competltlon Declare a class
champion. .. - . i ’
. R 8 .
. Student Evaluation: Students demonstraté proper golf grip; complete wrltten -
-“ examination; correctlx identify selected glubs and state their uses. .
.Instructor rates students according to.order of finish and’ scores in putting . 4 -
L tournament. . S ) .
. . . '
Instructor applies other suggested grading criteria. .-
(S ’ . ,' . . L8 '
N . kymnastics and,Brampolint Unit: A unit in simple stupts, tumbling, . .°'
f, . gymnastrcs and tramﬁbllne was provided for the folfbwmng*reasons. N
- 1. It provided the students w1th”aef1n1te act1v1t1es in which they must - use .,
their improved ba51c bbdy movements and SklllS. This unit should be~
) placed late ip the early schedule. . - . . .
2.. It provided students w1th the most chaldeng activities they had faced
- to date in the class. & - - '
& ’ 3. It coul serve as a confidence builder for some 1n01v1duals.
¥, It woqu continue to help students improve thelr attempts to develop
. ® 'streng » coordination, flexipility, etc..
* 5.' The range of activities wduld be broad «€nough to accommodate students in
. ' . every classification. . .
i “ - /s
: Unit Objectives: < -
. ) 1.” A test to dete 1ne two tumbllng ot gaymnastlc activities that every
student eould successfully perform. .
N 2. To improve each stydent's self-image fn_regard to his 1mproved
capabilities. . . .
3. Tthazg every student get on the trampoline and execute a simple jump
techniqueé. . . ’ . ¢
4 41 - ' ,
Q . -

A v rovidedy enic I

4

"38" . ! . - o



g.

_Records ‘were kept of student participation regarding variety. The more

o

|\"
. * *
Student Evaluation: Evaluating students in the unit was very difficult. Thke
rrimary methed of evaluation was teacher observation. It was determined that

" the students reacted more posltlvely vhen performing the "new and strange"

activities if they were not belng graded. The fear of failure, or a level of
achievement stated in terms of grades, caused many students to dec1de not to
part1c1pate in some activitids, ' & . . -

. AR
Students were encourgged to participate in all of those activities tHey fqu.-.d
1nteresting and enjoyable. as opposed to ass;gnments made by the instructor.

activities a -student tried, the higher an evaluatlon he rece1ved.’

-
»

Lesson Plans: Specific lesson plans were not developed for thds unit due to
the 1nd1v1dua11ty in gach student's capabilities, desires and attltudes )
regardlng part1c1patlon. Safety was a\constant concern and thﬁrOugh instruc-
tions were continuously taking place. - . .

Encouragement of students and the selec¢tion of‘ggtivities that would prove
successful for the individual should be the main objectiwves of the instructor.
Overall Unit Evaluation: The gymnastlc and trampoline unlt was ggnsidered'a
success by both the 1nstructor and the students. ’ ‘

A

Every student was able to perform,successfully at least two activities.
Several students made significant progress in a variety of areas.- \ X
The trampollne activities promoted the most interest and brought about the
most noticable improvements. All students did sdme trampoline practice and
several agggmpllshed 51mple stunts. A few students advanced to front and back
flips. L * ’ c

) ’ - » »
Gymnastics, if properly supervised, and trampoline are recommended for the
adaptive physical education classes. ° >

\

Paddle Tenris Unit- Paddle tennis was selected as a thxee week unit of
instruction for the follow1ng reasons:

.
2

1. a v1gorous act1v1ty was deslred that ‘would prov1de nore movement and

exertion than any previous ‘unit.
2.. It is a unit that could be taught out-of-doors.
3. It serves as a direct "lead-up" activity to tennis.
4. It is a unit in which both male and female students could participate. j
5. It provides movement, skills in addition to eye-hand coordination skills.
6. It provides both individual and dual competftiont-
1 M I

S . ' e 2

Paddle Tennis Student Objectives: ) s -

LY

. W e LY
bl ] +
1. The student will develop soc1ally de51rable tgalts in regard to com-
petition apd sportsmanship.

2. The student will develop and demonstrate an hnderstandlng of the rules

and regulations of the game. o
3. The student will develop enthusiam for part1c1patlon in another leisure

time activity..

4.  The student will develop SklllS sufficient to galn personal satxsfactlon

from playing the game. > . -

-
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5. The student will increase 1n aglllty, endurance, speed and basic muscle
control as a .result of participation 1n the game.

- .

Paddle Tennis Lesson Plans;

First Week: ° .

5

First Day: - In classroom’

1. Introduction to course; history, objectives, court layout and scoring.

Second Day:'~ On courts S ' .

1. Introduction of basic skills: . N
a. serving ’ '
‘b. forehand=drive and volley ' - ‘ ,
¢. backhand drive and volley ) )
' 2. Set up and demonstrate drills for students to follow daily:
*a. dribble drill (a)
b. bounce drill (8) - -
c. forehand drill (C) ) - -

s d. backhand drill (D) : .
3. All students practice. all.drills. ) .
Third Day: -~ On courts i l n

1. Review all fundamentals and drllls, teacher demonstrates.

2. Serving skill"technique: ’ '
a. Importanee of serve ' . .
b. Rules regarding serv1ng, faults, service courts, rotatlon sides.
c. Skill drills 'in serving .

Fourth Day:’ ! . .

1. Drills A, B, C«& D 10 minutes

2. ,Serving skill drills, 15 minutes

3. Review-forehand drive and volley ‘ .

%Zg Set up forehand drive drill; students practice forehand movements

remainder of period

~Fifth Day: .
1. Drills A, 3% D, 10 minutes
2. Serving skill drrlls, 10 minutes
3. Forehand drllls, 10 minutes
4. Review backhand drllls- students practice backhand drills remainder
of period . . )
& X o . - L

Second: Week: ' / ; )

[y

First Day: - In classroom . .

1. 'Hand out to students study guides and go over all rules and regula-
tions, skills and fundamentals, scoring, sets and matches; stress
lmportance of relationship of paddle tennis to regular tennis.

h .

' -
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Second Déy - On courts

1. Review-all skills

2. Students do drills A, B, C, & D

3. Students practice serving, forehand and backhand skill drills

Third Day:,~- On courts +
1. All students - skill test: (serves as pre-test) .
a. Serving - serve 10 times, count those that are in bounds
- b. Forehand - teacher throws 10 balls to forehand sid@ ;e
. £. Backhand - teacher throws 10 balls to backhand side
2. BAs students complete testing, they may play regulation games
against opponents of their ch01ce.

Fourth Day: - On courts

1. Tontinue and finish skill testing

2. students continue playlng agalnst a different oppanént than
previous day

.

Fifth Day: .
1. single elimination tournament for boys and for girls; record
winners and post on bulletin board. /?

Third Week:

. First Day: -
1. Continue boys and girls tournaments; record winners and post on
bulletln board. . e

Second Day: o

1. Bedin single elimination tournament for mixed doubles; team
mates assigned by instructor; record winners. )

Third Day: ,

1. Complete mixed doubles tournament; record winne€§

*

. Fourth Day: ' -
1. Skill test for all students: )
v a. Drive and volley test: teacher or another student throws

10 balls to student being tested. Student must get in correct

. ' __positign and play a backhand or forehand shot. Studepts are

#+ " graded on skill form and the number of balls returned in bounds.
b. ‘Serv1ng Test: flve serves are attempted to each service court.
. - Students are evaluated by the percentage of. serves they
’ successfully hit in the correct, service court.
Fifth Day:
1. Written test on paddle tennls rules, regulatfans, terms,

technlques and scorlng .

‘'

. Recreational Games: A variety of recreational ‘games should be provided for

student selection and participation. Instruction from the teacher is necess-
ary, but student ieadership should be encouraged and promoted. Wherever
possible, studénts should be used to teach other students the rules, requl-
ations and strategies of various games. This promotes. an interaction and
closeness among all types of students. It also enables some students to,

v N
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"offer something" to their classmates. In some casés thlS may be the only
opportunity for a particular student to demonstrate a strong point of his .
own,

The offering of recreational games may be planned as a specific unit of
instruction. 1In addition, recreational Activities may also be made available
periodically purely for the enjoyment of the students.

The selection of such activities and games should not be restricted to the
conventional old standbys of checkers, chess, etc. Several students will
have action games of their own which they will be willing to bring in to the
class. The instructor should®’seek out those games that will aid students in
developing the desired basic motor skills. Toy departments, local and
national educational material centers, other teéachers, students and a variety
.0f educational supply catalogues can all serve to aid in the selection of
games and activities. -

Many games may be located and purchased and many more activities can be
developed and created by the teacher and students.

Skish or Baitcasting Unit: Including a skish or baitcasting unit is
dependent upon the availability of equipment. There should be one rod and
rdel for every two students br, preferably, one rbd and reel for each
student. There should also be a good supply of 10 or. 12 pound test medium
quality monofilament line. The final equipment item would be an’ample supply
of practice lures varying in welght from one-half ounce up to one and one-
half ounce.

Targets may be hulahoops, old tires, ropes in various shapes and archery
targets lying on the ground with the face wp. ‘

- Q/ v ) -

The area needed is determined by the size of the.class. 'The instructor
should place Students 20 to 30 feet apart, even tbough they may be castlng
at the same target. -

“

e ‘
v . v

Baitcasting is a unit that requires very little adaption and can be easily
participated in by all students with surprising success. It is also another
activity that enables each student to progfess at his own rate.and yet
permits controlled competition when desired:

Baltcastlng offers the development of another activity with positiwve carry~
over values for later life. It also has definite petential for increasing
body awareness, ‘eye-hand coordination, range of m0vement and distance Judg-
ment relative to arm power and strength. N

. Skish or Spin Gasting Unit - Daily Class Outline (3 weeks)

+Class 1 - In classrooh ' ’ N
»
I. Define Skish - skill in casting: stress importance of accuracy.,
N ‘

.




*.

iy

II.

*III.

v,

II.

- Values - discuss:

3 - First day outside

'

a. Is truly a lifetime recreational activity,
b. - Can be done by both male and female participants with. equal

satisfaction, together or separately. |, : ~
c. Can provide fish to eat. ‘ - .o
d. Improves ability to use spin-casting equipment. . Y
e. Is a competitive sport. e T
1. Skish tournaments ! .

.

Objectives of the course - discuss:
a. Provide instruction in use of equipment.
b. Provide instruction in techniques.
¢. Increase knowledge of casting and casting equipment.
d. 1Increase overall skill in spin casting accuracy.
’

Student requirements: N
a. Class attendance. N
b. Scbre a 70% or higher on accurgcy casting at distances of 15, 20

- and 25 yards using the overhand, side arm and backhand techniques.,

~

€. Show an improvement in distance casting with reasonable accuracy.

d. Score a 70%‘:f higher on a written test.

Importance of safety precautions: .

a. Consciousness of surroundings before castlng - back, sides, front
and overhead. .

b. Boating safety and wade fishing:alone.

€. Tackle care and ‘storage.

2 - In classroom

Display varlous types of fishing tackle and use of each:

a. Casting reels and rods *

b. Spinning reels and rods . .
l. closed face , N ’
2. open- faced

€. " Fly¥rods and reels .

d. Deep sea tackle ) T
e. Cast nets

Hand out general information sheet - . L
a. Explain all terms h
b. Identify reel parts and 1mportance of each
c. Identify rod parts and significance of each . 4
d. Tying knots in monofilament lihes .
1. Tying on a lure : ) .
2. Tying or,splicing two lines together

L

Identlﬁy and check experienced students to use as aides 1n 1nstruct10n
of .other students.




*

“ II. Demonstrate ccrrect use of equipment, stressing safety: x .
v a. Have all students locate and identify orally all rod and regl
- parts. N
. e b. Instrugt and see that all students-‘execute: - . ’
l. proper grip . /
— ‘ 2. ratchet uses " . . .
3. bail release "/
. \ 4. reel crank and line release
5. proper rewind techniques .
6. distance of lure from rod tip before castlng T
Class 4 - Outside: ’
I. Begin instruction in overhand cast:
a. Demonstrate overhand cast (students practice without rod) s
stressing: ' . .
1. hand, arm, elbow control !
2. startlng at 9 o'clock, going past 12 over to 3 or 2
: o'clock on back cast '
- . 3. line release by index finger at approximately 10 o'clock
. 4. proper foot movement
' b. Students practice overhand casting, working straight ahead with
teacher and experienced students aiding and correcting.
Class 5:
I. Review proper techniques in overhand casting.
II. Locate students show1ng difficulties and let experlenced students
‘ . aid them. . -
ITII. Let rest of class practice overhand casting worklng on proper
, techniques. )
IV. Stress importance of "feeling" the distance involved in casting for
acguracy; working on a football field with 5 yard lines marked off .
will be helpful.
Class 6:
'I. Overhand cast skill drills:
a. Separate class into groups with éven mixture of ability. '
" b. Each person in each group\tﬁkes five casts for accuracy at
distances @f 15, 20 and 25 Yards. Use hulahoops or old tires
¢ . for targets. P B
c. Instructor checks as many individuals as poss1ble to look for
- ' execution of proper techniques.
¢ - ."'y;
Class 7:
I. Continue skill practice of overhand casting.
II. Same. groups practice (5 casts each at each distance) at distances of
,? 15, 20 and 25 yards. * .-
X . 44~ ]
o 4 4

ERIC . .

Aruitoxt provided by Eic:

4 7 '
» -
v M A




\

III. Work at each target with the wind at the.back, 1n.the face and agalnst
a cross wind.

Class 8:

I. Introduce and demonstrate side arm cast:
a. Discuss usés, places and times. .
b. Discuss techniques involved, stressing rod tip relation to the
direction that the lure will go on release.
c. Compare to overhand cast.
d. Stress safety factors in usiﬁg side arm cast in certain situations.

.

IT. Students individually practice side arm casting with instructor
checking as many individuals as possible.

Class 9:
I. +8kill drills employing the. side arm cast.

II. Students practice in'groups with 5 throws at distances of 15, 20
and 25-yards.

»
.

ITI. If possible, wo ] with the wind, agalnst the wind .and agalnst a
cross wind at eath distance.

Class' 10:

Students compete individually with 5 casts each at 20 yard-: targets using

both the overhand and side arm casting techniques. Score each ‘target hit

five points; within one foot, three points; within two feet, one point.
AU }

- Class 11:

I. Introduce and demonstrate underhand or backhand cast:
a. Discuss uses.
b. Discuss and demonstrate techniques involved stressing control
of rod tip and wrist action. ‘.
c. Compare to overhand and sidearm casting. ¢

II. Students practice backhand cast.
Class 12:

I. Skill drills using underhand cast. - ,
i N A 7
II. 'Each sthdent takes five throws at targets at distances of 10, 15
and 20 yards.

III. Advanced students begin accuracy distance casting.
a. Cast down a line for distance, subtracting the distance away
from the line from the total distance of the cast.

- . !

'

.
R
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Class 13: , - - . . . -

Skill Tests for accuracy: —-— o ;
a. Overhand casting; five throws at 25 yards.
b. Sidearm casting; five throws at 20 yards.
‘¢. Underhand casting; five throws at 15 yards.

-~
S J——— ¢

Class 14: :
Complete skill testing for accuracy and finish test1ng all students
for dlstance. P

H

Class 15:

© 7 Written examination on techniques, eduipmeht, terms and safety precautions.

«

j. Swimming Unit: Sw1mm1ng was chosen for our.adaptive program primarily because
it provided the gredtest application to the widest range of disabilities.
With its specific therapeutic values, its skills and recreational and safety
outcomes, we also felt it did more to give our stuidents a chance to be more
like other Students.

.

-

" Swilming also provided measurable physical, psychological and social valueqé

s

The physical values: . \

1. 1Increase in circulation

2. Deeper ventilation - o
3. Increase in muscular ‘control and coordlnatlon

4. 1Increase in flex1b111ty and range of body movements
5. 1Increase in development of strength and epdurance

The psychological values: :

1. A change in self-image when any progress is made

2. A partial freedom from his d1sab111ty

3. 1Increase in mental concentration and thus a dlstraction from

. their disability

4. Personal satisfaction from any success experienced and thus a
development of pride . -

The social values:

1. Done in the company of others

2. Makes the ‘'student more like otherse when he accomplishes the class
‘objectives ! :

3. Offers new acquaintances and friendships

4. Lets him help and receive help from others

Swimming unit overall objectives: '
I, To help. students'overcome extreme water fear.
2. To teach as many students as possible to swim that do not know how.
3. To increase swimmers skills and knowledge of aquatic interest.
4. To aid in 1mprov5ng physical strength and endurance.

- 3. To aid in restoration of normal hody movements. )

" 6. To aid in improving—psxghologicai'and social adjustment. .

e ' ‘ . ...4A5..
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Class Policies Governing Swimming: )

1. Only those studénts that have medical and parental permission may
participate. :

2. Set definite rules, regulatlons and procedures concerning pool use
in regard to conduct, excuses, etc.

'

The Instructor: If the program is to be successful, it is necessary that the- -
teacher be very patient, kind and understanding. He must have the ability to
sense student problems concerning emotional tension, strain and other fears.

It is imperative that the instructor know each student's phys1cal limitations
and mental attitudes concerning swimming. ” .

The teacher should also be a skilled swimmer and have knowledge in the teach~
ing of swimming. -

"~

‘ The Plan for the Swiming Unit: Our main concern was with the improvement of
standard swimming skills as adapted to the needs and abilities of each
+ individual. N

In order_to begin instruction, it was necessary to classify each student
according to his ability. Once each student was placed in a general group

he was given a definite assignment. These assignments should be as obtainable
as possible gnd each student should be encouraged to try very hard to achieve
his goal. Every student should be given as nmuch individual attention as
‘possible. The instructor should make it a practice to spend some time every
period talking to and encourdging every pupil.

Classification of Students for Swimming Instruction:

¢+

1. Non-Swimmers: Afraid of the water; has no knowledge of swimming
techniques.
2. Beginning Swimmers: Have basic knowledge of swimming techniques, but
exercise them poorly; will not usually go into deep water; need more
‘instruction and practice of basics. ;
3. "Intermediate Swimmers: Can swim the width of the pool (40 feet) display~
ing fairly good techniques; will swim in deep end of pool; can usually
- ' do basic skills involved in practicing a variety of stiokes.
4. Advanced Swimmers: Strong swimmers displaying good arm, leg and breathing
techniques; capable of swimming 50 to 75 yards using a variety of strokes.

’»

Objectives and Course Content for Each Classification of Swimmers:

Non~-Swimmers, Objectives:
l. To overcome fear of submerging head and face in water. -
2. To learn body balance while in the water at various levels up

P to the neck. ,
3. To be able to demonstrate the basics of the free style stroke, .
» including leg kick, arm movement and. breathing techniques.
» ~-47~ ’
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LI without touching pool bottom.

Non-Swimmers Course Content:
1. Skills to be practlced
a. Holding breath'10 seconds in dead man float p051t10n.
b. Rhythmitc breathing. . {
c. Walking in chest deep water with balance.
d. Front float, regaining up-right position.
e. Pushoff, glide with paddle board and regain up-right position:
f. Back float, regaining up-right position.
g.- Pushoff, glide with paddle board. using good leg kick.
h. Good arm movement and breathing, using kick board between legs.
i, Basic stroke techniques across pool width. .

N

2. ‘'Achievement measurement. They will be able to:
a. Swim 3/4 of pool width one time using free style.
b. Hold breath while submerged for 20 seconds.
c. Be able to turn over from back to front and front to back

- d. Jump into water neck deep, feet first, and swim back to pool
+ side, using basic guerhand stroke.

Objectives for Beginning Swimmers:

1. To overcome fear of swimming in water over their head.

2. To be able to execute free style stroke in addition to the side, breast
and elementary back stroke one pool width. - -~

3. To be able to execute the plain front dive in water over thelr head.

4. To measurably increase sw1mm1ng eff1c1enc¥ and endurance.

v

Beginning Swimmers Course Content: !

1. SklllS to be practiced:
a.” Kicking with paddle board in overhead depth.
b. Arm movement and breathing in overhead depth with paddle board.
c. Swimming along pool side from overhead depth to where student
" can touch.
d. Jumping feet first into overhead depth and returning to pool side.-
e. Swimming width of pool three -times in waker where student can
- touch. )
f. Swimming underwater 1/2 width of pool.
g. Plain front diving exercises.

7 2. Achievement measurement. The student-will be able to:

a. Swim pool width one time in water over student's head.

b, Swim along pool side from 9 foot depth to 3 foot depth.

c. Swim one pool width for each of the follgwing strokes: side,
. breast, elementary back.

d. Jump into deeprend of pool feet first and swim 12 yards back

to pool side.
e. Execute a plain front dive.

Objectives for Intermediate Swimmers: *

1. To further stroke technique in all basic strokes.

2. To increase overall swimming‘strength and endurance.

3. To increase ability to.tread water for longer periods of time.
4. To increase diving skills. . )

~-48-
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Intermediate Swimmers Course Content:

7

1. skills:
a. Practice of technique in the following strokes: free style, breast,

side, elementary back and gverhead back, two pool lengths each day
of each stroke with rest between each - advance lap amounts as
endurance increases. ,

b. Practice diving off of pool sige and under instructors supervision
off of low board. . .

‘
’ Y !

2. Achievement measurement: The student will be able to:
a. Use the basic strokes and swim 50 yards for each stroke without
stopping.
b. Use a variety of 3 strokes (more if desired) and swim 100 yards
without stopping. .
c. Execute a front dive off the low board.
Objectives for Advanced Swimmers: .
l. To increase -swimming strength and endurance.
2. 'To be able to swim 200 yards without stopping, using four strokes.
3. To aid in instruction of other students.
4. To master basic life saving techniques, including methods of respiration.

Advanced Swimmers Course Content:
1. ©Skills to be practiced:
a. Endurance swimming using various strokes - graduated laps on dally
basis. Teacher assigned.
b. Swimming for spec1f1c time periods w1thout stopping.
c. Treading water for specific time periods.: .
d. Working with'and aiding other students in particular skills.
ei Practicing life saving techniques. .
f. Practice of artificial respiration technidues.
g. Swimnming particular distances for time using specific strokes.

-
-

2. Achievement measurement. The student will be able to:
a. To swim 200 yards without stopping, using four strokes.
b. ' To demonstrate life saving techniques by rescuing another
, student from the pool.
c. To demonstrate methods of art1f1c1al respiration.
Evaluation of Swimming Unit: In terms of meeting our over-all objectives, the
swimming unit was very successful.

.

Every student that.haa parents’ and doctor's permission increased their swimm-
ing ability, strength and endurance. 1In addition, there were 12 students that
were very frightened of the water. Every one of these students overcame their
water fear to some degree. M ) < » ‘
Eight of the fifteen students that did not know how to swim were able to swim
the width of the pool upon completion of the unlt Of these eight, five were
able to swim the length of the pool. .

Y

All of the 13 students classified as beginners 1ncreased their sw1mm1ng
ability to include the side, breast and elementary back stroke. In addition,
all increased their swimming endurance to the extent that- they could swim two
pool lengths.
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Of the students classified as advanced swimmers (18 students), all but two
were able to swim 200 yards using four strokes without stopping.

K
° .

On the negative side of the swimming unit there were three students that were
not excused and yet refused even to try or to go into the pool. The reasons
given to the instructor were, "frightened of the water", (this student related

a story about almost drowning), "ashamed of the way I look in a bathing suit",
"afraid of catching a cold".

Ny

There were twelve students that were excused from swimming for a variety of

good reasons. These students participated in various recreational activities
but received very little attention from the instructor. Because of the need
to be in constant contact and to observe all swimming students, the instryctor
found he was unable to spend much time with the students that were not swimm-
ing. Aas a result it is ceEtaln that several of these students became bored.
Some of the other objectives were also realized. Many good experiences were
seen in student relationships among each other. Several students were instru-
mental in aiding their fellow students to learn more and better swimming

-techniques.

s

There were also many instances in which an entire class would joyfully show
their approval when another student made a significant accomplishment.
Also some-new friendships and even a couple of romances developed.

The instructor also observed that several students increased’in self-confidence
in addition to over-all ,Strength and endurance. Many of the students seemed
to thrive on the success they were having while learning to SE%?

;#1:6

\
Tennis Unit:

Tennis was imcluded as an instructional unit primarily because of the large
number of students that requested it. ' , .

It was also felt that tennis would be conducive to any adaptions necessary to
insure all students an enjoyable experience. In addition, tennis provided
an individual sport that included many basic physical components that were
desired objectives of the over-all course.
¢ .
Tennis Unit Objectives:
1. To increase each student's knowledge of tennis history, rules, regulatlons,
terminology and strategy. -
2. To improve-each student s technique abilities in the following rated
tennis skills:
a. Racket grip and racket .face control.
b. Body placement and ball judgment.
c. Playing the .high or the low hit ball.
3. Increase each student's skill level in the follow1ng basic tennis funda-
mentals: . . . .
a. Serving , :
b. Forehand and backhand drive.
c. Forehand and backhand volley
Increase each student's knowledge of tennis scoring.
5. Prov1de each student with the opportunity to participate in both singles
and doubles tennis competition relative to his individual-°skill level.

>
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The following pages include the tenpis unit lesson plans, in addition to

the study guide and written®test. These were include® as an example of

the type of student handouts' and examinations used in the majority of .
instructional units. . . d

Tennis Unit Lesson Plan: . . i

, f ~. . -

%

-Length:. Four weeks - .
’ Equipment:  One racket and at least one ball per student.
Area: Wall space where four students may practice together; enough courts

.to accommodate all students. . - v .

~ First Week: . <

First Class:

’ I. Grip - hand shake type: . ‘4;ﬁ
, a. Purpose : -
. b. Demonstration .

c. All students display

II. Ready Position: .
a. Importance of movement ability.
b. Demonstration of position and ability to move in all dlrectlons.
c. All students assume. ;

@

III. Forehand Drive:
. a. Addressing the HBall te racket side; proper positioning.
. ! . b. Keeping-eye on ball.

“c. Arm movement, swing and follow-through. ‘

‘d. All students practice movements in group under direction of

instructor. . .
IV. Racket Face Control: ) R

. a. Importance of hitting'the bail in center of the racket.

b. Demonstration of how angle of racket face determines projection '8 -
flight of ball. N i
V. Review of All Basics: -
a. Grip . . R .
b. Ready position - ' . I -
’ - c. Positioning the ball ’
’ d. PForehand drive :
e. Control of racket face .
’ *
‘Second Class: n . )
\ e
) ) . w
I. Re-cap of Previous Day's Lesson: v
a. Demonstrate ball racket dribble; emphasize hitting ball in center
- of racket face; all students participate for 5 to 7 minutes
u51ng good grip; te, e~ done daily. ’
b. Demonstrate ball botnce upward; emphasize good grip, geod strlke

ERIC
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technique and hitting ball in center of racket; all students do

for 5 to 7 minutes.




c. - Pérehand Drive Drill: Students’ work with partner of their
choice both on"same side of ¢ourt; one student throws balls

] . with one bounce, at other student's center or to racket side.”

- . The ‘student having b@}i rown to him assumes ready position
and tries to position ev{ ry ball thrown to his racket side °
in order to use a farehand drive. Emphasize good form and ,
follow through and keeping the eyes on the ball in addition -
po racket control. Each student gets ten hits and then Yotates
. to the throwing position.
% t - -

. -Third Clags: . ) , C L k
- v “
- NVI. All students do ball racket dribble and ball’ bounce upward dfills
i * for 3 to 4 minufes each. Emphasize these are to be done da1}y by
) - every student. .Refer to as warm-up drills. , .
' [ - . .- B L
) II. Forehand drive drlll - move student throwing balls to other side of
net; emphasize good form and technique while trying to hit ball
over the net in bogags. #Each student takes ten hits and changes
- .o to thrower. . -
\ o Fourth Class: , ! .
: 3 - . » N ‘e
N P I. Introduce backhand drive technique:
’ § .* a. Demonstrate . RN
~b. ‘Have students practice technique dummy. / ' .
“c. Stress p051t10n1ng, racket control, ewes on ba%} and follow-
’ through. -
' d. Backhand drive drill with thrower on same side of net. e
. & . ) N - T s
7 - "Fifth Class.' ) , '
¢ ( "' Ir All students do - warm-up drills. e . .
II. Use of "Deamons" by every student to practlce both “the forehand ’
’ and backhand drives.
N “ * /.-\ .
, - Second Week: g *
Sixth Class: -

I. Introduction of the serving skill technique: ’

. . a. Importance o§ this to the game. l
b.. Rules governing. i

¢c. Demonstration of technlque. 4 N

d. Students go through serving technique dummy with no balls.

f ‘ e. Serving skill drills into fence at distance’ up, to 15 to 20_
. ) ~ feet; stress form, power and follow-through; to ,be used as
TR warm-up drlll and, referred to aa,Number 4.. -
) Seventh Class . i

- i *

I. Warm-up drills numbers one, Ewo, three and four.

>
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" II. Serving skill drfll:. Students work with partners sexving to each -
".other's service court, alte¢Pnating so that they work to both the

. . right and left sides; teacher moves about making corrections and

P ri offerlng help. :

?Eiggth Class: . 0
- 74 -

I.- Hand out study guide; go over, discuss brlefly the history,, terms,
equipment and playing area; cover in detail the basic rules and

regulations. “ . -
. .
II. Show film strips, -, '
- N ' - *®
Mineth Class: . p . .
- . .

! I. Begin class play - singles, stress all rules, keep proper score;
. One-half class plays
7

II. ‘Test other half for skill ability in forehand and backhand drive.
Tenth Class: . : .

I. Continue class play. =
L]

II. Test remaining group in forehand and backhand‘@riﬁe.'

Third Week:

T " % ‘
Classes numbered 11, 12, 13 and 14. sSingles tournament play. Single
elimination ~ losers practlce skills-or play against each gther

£ N . ‘ . ——— -

’ !
Fifteenth Class: * : . . .
.Students chogse partners, Doubles tournament - single e11m1nat10n.
Losers practlce SPlllS or,play against each other. -

-~

L[]
e <

Fourth Week: °
-

-

Classes numbered 16 and 17. Continue doubles tournament.

% L4 .
Classes numbered 18 and 19. sSkill test in forehand and backhand drive,
skill test' im serving. ,
'Twentfeth Class:
Wiritten test on tennis unit. N

. ) - )
Tennis Unit Study Guide: R .

-

-

History: Tennis.in its earliest-form was played in ancient Greece before
the birth of Christ.

The game was first played by battiﬁg a ball against a wall with the bare
hand. Later, a small paddle was added and the wall was replaced by a, mound
of dirt. Eyentually the center was cut from the paddle and replaced w1th
strxngsn while a net was substituted for the mound of dirt. -

- *

_.53‘_v




Tennis ;eached its popularity ma1nly with the royal families of Europe. »
"It was several centuries before the game was played by the/people of all
classes. ‘ . . L LN )

.
-

[ . - -

The sport avas inﬁréducedifn thé United States in 1784 and in 1881. The
United States Lawn Tennls‘mssoc1atlon was formed to establish the rules ana
regulations for thlS country . -

-

In 1500 the flrst Dav1s Cup Champlonshlp International Tournament for men
Jvas played - .

) . .
'TodaxU tennis ranks .as one of America's most popular and favorite recreat-

ional sports. It may be said that there is a’"tennis boom" taking place
in ‘our country. )

.

Ten/}s Texrms:

I. Ace: W1nn1ng the p01nt on your first serve with no return. .
2. "Alley: 4-% foot Space between the two sideline$ - dlstlngu1shes the
” singles, court from.the doubles court.
3. Advantage: Also neferred to as ad; a player- needs only one more p01nt
'to win the game. : .
4. Back Court: Area from bBase line up .serv1ce lipe. : -
5. Base Line: End boundary line on b ends of court.
6. Chop: Stroke hit’ with an underspln, ‘makes ball die.
7. Doubles: Two Players playing against two more players. N
8
9

b -

Double Fault: Missing the service court on both server attempts.
Drive: A stroke ‘hit on the bounce, w1th either the forehand or the

backhand. - - N

10. ‘Duce: Game is t1ed at thlrty or more. - .
" 11. Fault: Not getting the ball within the service court on a serve.

-12. Front Court. From net to service line. )
13. " Let: Serve ‘hitting net and, goes over correctly; played over.

14. 1lob: A ball hit hlgh and above and behlnd your opponent.

15. 1love: Zero points. . s

16. Match: Winning two out of threegggts for girls and three out of five

for boys.

17. Miged Doubles: One boy and one girl playing against another boy and

girl.

18. Punch: A short stroke with very 11ttfe follow-through

19. Receiver: Player to whom ball is served.

20, Server: Player serving the ball. . !

21. Service Court: Area in which serve ﬂést go.

22. Service Line: Twenty-one feet*from.ﬁet separates service court from

back court. ) R ' -

23. Set: Number of games usually six, in which one player wins by two

games.

24. Sidelines: Boundary lines on both 81des of the court that meet the

base lines at right angles.

25. Singles: Tennis game between two 1nd1v1dual players.
26. Smash: Slamming the ball hard downward close to the net.

A ball hit before the ball bounces.
J

&

. [3
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Tennis Court Dqépription ang Dimensions: Tennidmay be played indoors or
outside. The court surface may be made of clay, cement, asphalt, wood or
other materials. Theré are some grass courts still in use teday.

. The singles court is 27 feet wide and 78 feet long. The doubles court is

36 feet wide.and 78 feet long. The net is three feet high in the middle
and three feet six inches. at the post.

TENNIS COURTS

-
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Tennls Ethuette ,
. ) 1. Do not go into another court after a ball if somepne else is using that-
court unless it is at a time when you would not 1nterfere
2. Always roll or throw the ball back to your opponent -
3. Always give the server's score first.: d .

4. Always display good sportsmanshlp, don’'t afbue with your opponent.

» N . .

.

Tennis Safety:

1. lNever leave your racket on the court or anywhere where. you or anyone
else would step on it. - .
2. watch where you are walking. -
3. Watch where you are swinging your racket so as not to hit anyone.
. . 4. Always hold your racket firmly so that it will not slip out of your
hand. . .
5. All players enould wear tennis shoes. ) .

Tennis Scoring: Always give the score of the server first. The first point

is called "15". The second point is called "30". The third point is called .
"40". The fourth point is the final point and is called‘"game". 'You must

win by two points in order to win a game. Deuce means_the game is tied at

30 or more points. The next point after deuce is referred to as the

4

advantage or "ad". ~ ‘ . .-

>

- Basic Tennis Rules and Regulations:
1. The same player serves an entire game.
™ 2. The server serves from behind the base line starting from the rlght
= side and then alternating from left-to right. \
3. The server has two tries to serve the ball into his opponent s service
. court; if he doesn't, hlS opponent get the point. .
4. A sérve that hits the net and goes over is called 2 "let" and is
served over with no penalty.
5. On a serve the receiver must let the ball bounce once.
6. Except on the serve, all balls hitting the net and.going over are
considered in play and count. \
7 Any ball touching a line is considered in bounds and should be played. .
8. Except for the serve, a ball may be hit before it bounces. ’
9. The ball may bounce on your side only one time.
0. Any player that touches the net with his racket loses the point to
’ his opponent.
11. - In doubles, the partners must alternate serving games.
v 12. Players change sides of the court on every odd numbered game:
13. . Six games must be won and a two game lead must be maintained in
‘ order for a player to win a set. - -/
) 14. A match is decided in men's play by winning three out of five sets
and women must win three out of flve tdo win the match

- . o
“ N

. Tennis Test - Use’the provided answer sheet: . . .
2 - 1. Tennis was played over two thousand years ago. ’
2. The game was played in the ®ame way in ancient times as it is today. .
3. The Davis Cup Championships are only open to American male players.
-4. Tennis is on the decliné and is not very popular in Bmerica today.
5. BAn ace means winning a point on your first ‘serve attempt with no . )

- ‘ return from your opponent. i .
; 6. If you have the advantage or it is your ad, it means you are the,

better player. .

: _ -56- .
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7. A drive can be forehand or backhand.

8. Deuce means the game. is tied at 15 each.

9. Fault is the term given to loslng the point for hitting the net with

your racket.

10. You lose the point if you have a let ball on the serve.

ll. Love nmMeans zero points. .
12. The receiver serves to the server.
13. You can win a set by the'score of eight to six. .
14. To'win a match in men's s1ngles, you have to play more games than in a

women's match.

15. A volley and a drive can be forehand or backhand.| , . T
16. Tennis may be played indoo-s or on outside courks ;
17. The most common type of tennis courts have grass surfaces.

18. The doubles court is longer than the singles cotrt.

19. The net is, higher in the middle than it is at the post.

20. You may step over- the base line before you serve. .

21. The same player serves the entire game.

22. The server has two tries to get the ball in the correct service court.
23. On a serve the receiver must let the ball bounce once.

24. A rall that hits on a line is considered yout of bounds.

25. Always give %he score of your opponent f1rst

Fill in the Blank - Questions:
26. The first point is called ! . -
27. The second point is called . .
28. The third point is galled
29. The fourth point is(:called .
30. The next point after deuce is referred to as the advantage or
3l. To- begin a game the server always begins serving from the
side of the _gourt. ) )
32. Players change ends of the court on every numbered game
,33.* To win a mens matcl’ you must win - out of five sets.
34. To win a womens.match you must win : out of three sets.
35. arl players should wear shoes when playing tennis.

.
—————
i

Volleyball Unit: —

-

Volleyball requlres more modification and adaption than any other unlt The .- "~
students' lack of coordlnatlon, strength and power necess1tates many changes.

Mast of the changes made “involved d1stances conterning court size, number of .
hltS on a side, 'the ball h1tt1ng the ground and serving. )

. ,
- L4

Y

13

Volleyball was selected by student request for a team sports It was the first
competltlon on the team .level that was attempted in the adaptlve classes.

%
. = *
k4 L

. The lack of abilities, was more evident in volleyball ahd created an unfavor-
- able atmosphere in team competltlon Students tend tq be extremely critical
of their teammates, -causing certain 1nd1v1duals further emotlonal strain.,

In order to allev1ate %hese dlfflcultles, the competltion was modlfled to the
extent that all students could successfully tompete. These changes resulted
in the students enJéylng the act1v1ty and Stlll worklng toward improvement of

' basic Volleyball skllls . , L

14
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The significant difficulties observed and the physical deficiencies
peculiar to each basic skill were as follows:

(aj Servihg ~ strength, powef, coordination.

{(b) Volleylng T body placement ‘and judgment, qulckness.‘

{c). Settlng Up ~ eye-hand coordination. .

The %pdlfled rules developed to enable all stude ts to part1c1pate satis- ,
factdrlly in the competition were: . - -

1. Servers could serve from the right-back p051t10n but were not required
to serve f:om behind the end line. -~

Any player could hit the ball any number of  times in sudccession. _

A ball could.be hit any number of times on the same team's side.

It was permitted to hit a ball after it had bounced once.

Scoring was changed SO that each team received a point every time its
opponents' committed a foul according to the new rules.

w B W

Volleyball Unit Objectives:

1. To provide team participation and competition.

2. To improve students' basic motor skills.

3. To increase each student's basic volleyball skills.-

4. ’To increase each student's knowledge of volleyball rules, regulatlons,
w‘terms and scoring:

'3

Student Evaluation: . /

1. Skill test in serving: ability according to power and accuracy.

2. 8kill test in volleying, passing and setting up.

3. ertten test covering rules, regulatlons, scoring and skill technlques.

]

FORMS USED IN ADAPTIVE PHYSICAL EDUCATION: .

l. A.P.E. Form 100 - tetter to Parent .

2. A.P.E. Form 101 ~ Identification -

3. A.P.E../Form 102 - M.D. ot .

4. A.P.E. Form 103 - Validation

5. "A.P.E. Form 104 - Personal Opinion Survey ‘

6. A.P.E. Form 105 - Posture Testing Record

7. A.P.E. Form 106 - Physical Fitness Test Record N , .

8. A.P.E. Form 107 - Student General 'Information ’
9., A.P.E. Form 108 - Individual Exercise Program :
10. A.P.E.

Form 109 - Individual Student Self Evaluation

-

(See above forms on the following pages)




A.P.E. FORM 100

THE SCHOOL'S LETTERHEAD

Dear Parent:

’. ” ‘ .

In orde¥ to better meet the health needs of all our students,’ .
ngh SChbol wishes to acquaiht you with the service 1t is prepa;ed to render
through its Phys1cal Education Department.

Physical education is requlred by low for all students attending high school
in Florlda. As many students are not physically or emotionally able to parti-

clpate in the regular physical education classes, sp°c1al classes are going
to be provided.

This new program will include bbth boys and girls and will in somé ways be .
’ the same as the regulax physical education classes. The ‘main‘ differences /
will be that the activities will be adapted or changed to meet the needs and
desires of each individual student. .
- The basic curriculum will include: (Only with doctor approval) Recreational
and quiet games; instruction in basic movement skills such as throwing, catch-
ing, jumping, etc.; controlled individual, dual and team sports; limited
‘swimming activities; modified dymnastics, tumbling and weight lifting; special
exercise programs for each student as prescribéd by their physician,

. -

After consulting with the deans, guidance counselors and physical education
teachers, your child h&s been recommended for this class. Enrollment in
these classes will be based on parental and doctor approval.

~In ordéer for yoﬁr child to rdceive the benefits of this program, please sign
the enclosed form and contact your family doctor or nearest health service
in order that they may complete the remainder part of the form.

»

If you have any questions about the reasons your child was selected or about
the program, please call me at school or at my hecme .

Please return the enclosed form upon completion to High
School's main office as soon as possihle.
P . .

~

~

Sincerely,

Instructor,
Adapted Physical Education ¢ -

-
- ~
. ( .
. )
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) High School
Adaptive Physical ‘Education

Identification

- - s

‘Name: i .

A.P.E. FORM 101

Class:

Addressty— . : \

Telephone:

Parents' Names: Father

‘Height:

Zipadeé

Weight:

4

Mother

<

Father's Place of Employment: .

Mother's Place of Employment:

-

Nature of disability or limitations:

-,

\ . .
Approximate Academic Grade Average:

Approximate Physical Education'Grade Average

Physical Education Teacher's Comments:

RTd

. ~ D

Guidance Counselor's Comments:

A

' ° ~ .

Dean's Comments:

A — - =

Parent's Comments:

“u
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. A.P.E. FORM 102

M.D.

THE SCHOOL'S LETTERHEAD ’

" Dear Doctor: '

In order to better meet the health néqu of our students, High
School wishes o acquaint you with the service it is prepared to render
through its Physical Educatqon Department.

As you knopuafhysical'Education is required by law for all students attending
high school in Florida. As many students are not physically or mentally able
to participate in the regular physical education classes, special classes are
going to be provfded for a few selected students to engage in corrective work
pf various kinds, for Timited activity, or for complete rest.

N

-

These classes are being made available to students in the following

categories: \

R Physically limited due to illnesses, iﬂjuries, respiratory
diseases or birth defects.

2. For the overweight or underweight student. \ "

3. Students with poor body mechanics that have Agt mastered
.many of the basic motor skills. )

4. - Students with very poor posture or weak musculature.

5. Students with emotidnal problems that affect their physical
‘abilities and participation. '

The program of instruction will be co-educational and will in many ways
parallel the regular physical education classes. Our curriculum will be
adapted in order to offer an oppo;tunitf for &1l students to participate in
enjoyable recreational, physical, and various sports appreciation activities.
The central .objective of our efforts will be to offer each student -an individ-
ual ' program based upon his needs. The classes will be small (20-25 ctudents)
and indiviBlual attention will be given each student.

The instructor holds a Master's Degree in Physical Education and has ten years
of teaching experience, including adapﬁed phys%cal education.

The basic curriculum will include: Special exercise programs for each
,individual as prescribed by his physician; modified gypnastics, tumbling, and
weight 1ifting; limited aquatics; adapted individual, dual and team sports;
recreational’and quiet games. -

7Your suggestions and your interest in this program dre solicited.

Sincerely yours,

3 P .
Instructor,
Adapted Physical Education
Approved: Principal
. * ’)"
- -61-
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A.P.E. FORM 103 ~

High. School
Adaptive Physical Education
Validation .

Subject: Physical Education Recommendations for My Patient

* Name of Patient ’ .

L)

From:

Name of Physician .

\

¢ Based on my examination of the above named paEient, I wish to state the - e s
following, recommendations in regard to his/her physical education program. e

v

1 1 - 1 t . - - TER D o, wme A O
Diagnosis (Plea"s:g, ’S'Eit,;e in laymanls terms)s: ... : . . -... Bl

R "
VY E YT e a0 s et 0 T T,

=G e see @ D9 et s s

marde T th e L mam e Mmoo s e, N
- R et R g R T

egmtee o e

o pemmen 2 awm g o manete e

- i I e i T T U R

Special corrective exercises or activities recommended (Please List):

Please check all of the activities below that you feel would be advantageous
and safe for the student to participate in:

Exercise  Program Team Games - Individual Activities

Abdcmen . Basketball « —__ Aquatics- Golf o
Arms - Football(touch) Swimming ____ Handball L
Back L Soccer ____ " Diving . Horseshoes
Chest . Softball ____ -Archery ____ Skating -
Feet o Volleyball ____Badminton ___ Table Tennis
Knees . Bait Casting __ Tennis”’ -
Leg~-lower . Billiards ___ Limited ¥
Leg-upper . Bowling —_ ‘Tumbling

Total body . Deck Tennis _

Jogging . Limited .

Limited T Gymnastics

Weight~1lifting Paddle Tennis__

Please list any special instructions regarding tﬁis student:

ya

Date: Signed:

Physician

Parental Approval: Date: Signed:

Parent or Guardian
-62-
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. A.P.E.
ADAPTED PHYSICAL EDUCATION CLASS

FORi1 104

PERSONAL OPINION SURVEY

.

Name:

1 -

What is: your favorite spo*ts activity to participate in? °

.

What is your favorite sports act1v1c1 to watch?

.

Why?

If you were going to be a professional athlete, what sport would you choose?

List two of your hodbies

T

.

Check the sports activities or games you would like to learn more about:

Archery

- L T

L

-y v v

-'-“'Ge'l'f’“‘;
...ennls
SS;‘G-

Basketball Badmlnton Gymnastics____

Football = Tumbling __ Trampoline
*_VdIlsybaII' Sw1mm1ng Checkers

= - ’ RJ.flery

- ba

Weight Lifting

Skish(bait casting)
Table Tennis

Track & Field

Mo ee amr e DT

L4 lgstnihreehsportsm¥9u

——

e mey

e m‘,‘Q?,,,wngst‘_’fﬂ‘u:'ee s'ports ym‘x"’fhlnk yoar.khow_a lot about:
U ,feel .you-do not know enough about

>

.

o or.on TVi .-

“List as maqyusgorts acg;v;tles as possible that you have watc

«

hed pe#sonally

R R P

e ’1-:xftT36‘fhé?spertswyou kriow one or both of your

parents participated in:

.
.

Least? *~

Do you plan to dress out for all of the classes
never

. Some o the classes

-
\

Do you think this course.will be of some help to you?
If your answer is yes, how will it help you?

’

Would you feel more comfortable taking regular physical education? H}
Why?

H

—
5

Do you object to part1c1pat1ng in this class because it cont&1ns bo
and female students? . 4

it
So far, what are the weak points‘o

male
this class?

4
1\
<
1
¢ .

A — i
3 ve )

Strong p¢ints:

it ’

[ W I
"o ,0 .
What 1sOyour parents' opﬂnlon of your taklng this class?
’ ; , ! Y I
)‘% 11 gu "’ il . 7: 4‘3 '”é[ .
- N R A
1 5 9 o ! Y
] ’,;; ; ::, ) P -63- % ’A \\\
; ' I oY s H
g 14 ? i @ 13(; B AR s
) . % a A} N 1
E 1 A ! 2 oo . o\ )
- i 3 ) 2 [ \ M
“ a o n- lid 3
P R T
3 P 4 4 L
. A oo ooh ¢

: ;-—«Check the areasryou feel you need to improve in: ‘gs . :
et - e Streggggzgarms) - Throwing a ball : lity —_ Ruming ____
Strength (legs) ____ Catching a ball Sﬁe d ___ Swimming____
Strength (overall) ____ Hitting a ball —__ Bal ___ Dbiving ___
' Shooting a-basketball _  Dribbling a ball___ Quid ___ f
Stamina or endurance . Flexibility —_ Coorxd tion .-
The last time you took phy51cal education what activitie id you like most?




{ Posture Testing Recor§r A
Name . Ht. wt. Age
Grade_ © ., Period Teacher Date
) /‘—-\ ’ ~ T
L] ‘\
M 3 //
* J '
\\\__:/// Chest ’
“ N N >
. ~ ~
- Waists
! , Hips
/ J é‘
Thigh L R
Calf L R
, } 7 Ankle L R
r\ ’ - , Bicep L R /
. ‘~ furist L R —_—
<::>1 Deviations Lateral Anterior Posterior
1. Body lean Twist, Tilt O ( R L) Forward Backward
2. Head Tilt - (R L) Forward
3. Chest Forward
4. Shoulder Tilt - ( R L) Flat Elevated
5. Shoulders Scapulas-winged - ( R L ) .
6. Back Scoliosis-Cervical (R L) Kyphosistordosis
Dorsal (R L) Sway =
Lumbar (RL)
7. Abdoman (Ptosis) A
8. Pelvis Prominence (R L) Low (R L) Rotation (1-2-3) .
) 9. Legs Tib-Tor. {Int. Ext.) Knocked (1 2 3)
Bowed (1 2 3)
Hyper (1L 2 3):
10. Feet Arches - Weak, flat (1 2 3)
Toes - Valgus, hammer
Ankles ~ Pronated (R L) (1 2 3)

High Scﬁgol

A.P.E. FORM 105

~64-

. 67
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High School
Adapted Physical Education
Physical Fitness Test Record

NAME

A.P.E. FORM 106

PERIOD

ACTIVITY DATE

AMOUNT - * TIME * DISTANCE

5

-65-
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Co L > High School ‘ .«
. Adapted Physical Education‘/ % kY . _
. P .
¢ . - . ' ¢ - -
’ Nahe: . , . . . ‘
’ - _ Lass . . First ¥ .  Middle . ‘ .
. . /)’ o . . . ~
Address: . Phone:
, Number Street i Zip .
Date of Birth: ' . Age: Grade: .
.. 2
éaily Class Schedule:
f PERIOD . ROOM NUMBER INSTRUCTOR
x _* HOME ROOM #
. K . SUBJECT - . .
lstn- 5
- Y '3 - N
’nd v .
| 3zd -
- ) ° . ' s - [ ’
' 4th « . /
L = /
- 5th . - /
, ", X 7
d A A .o
6t . /
( ‘ o T z ~ - 4 - —
v Parson 'to nbtify in case of emergency: B h
- , - . 0
P Name Relation - Phone ? ace of Employment

School attended last year:

P.E. grade last year:
i °

Guidance Counselor:

Religion: ,

2

' Parents or Guardians:

- ’

‘ 4 Mother

E

P e
.

o
Father

Place of Enployment '

Place of Employment




. i A.P.E. FORM 108

Adapted Physical Education Y : o 9y -
Individual Exercise Program
. T ! ‘ &
Name ] . Period Class * Da?e
v e : . ' {
’ " Warm-up and Flexibility Exercises - Rolling and,étretching
Neck rotation - * Right Left
Arm rotation -w Right Left _ o
. Waist’ rotation-. Right Left ‘ .
Legs ~-(a) Stretch right counts Left - counts .
(b) Cross leg stretches Right Left . -
T Hips - Right rotation " Left rotation . . .
Back and Abdomen - (a) Back stretchers v ﬁ’
(b} Alternate Toe touch right . L

Left .¢?

. (c) Double leg raising -
‘ (d) Bent knee sit-ups

4

. Total Body Exercises: ' o . B
Side straddle hops : . . s - B
. Squat thrust ‘ ) . w23
Jogging (in place) seconds 5
Running )
Strength Exercises: ‘ 1 ﬁf/
Push ups : '&k
wgwme  Pull ups Ly S
. Bar hang . ) . - »
Overhead- Press reps. at _ 1lbs.
. Toe raisers . reps. at lbs, ' . s )
Leg press reps. at lb§.é’
5 Knee flexion reps. at lbs. U ’ L
Knee extension” ’ reps. at 1bs. C o :
Lat pulls ‘reps. at . Abs. ) ‘
Forward curls ‘ reps. at Ibs. s . ' L
. Backward curls .reps. at . lbs.
- Bench press s reps. at .1lbs. | l :
Wrist rolls reps. at " '1lbs. ¢
Hand grips nght' reps. Left _ reps. )
Isometric Exercises: . ’ z. )
Hand press (in front of chest) reps. in - seconds
Wall press = reps. in seconds " )
anle holds reps. in seconds °
Coordination Exercigés: - . . .
Balance Beam - (a) forward walks i
{b) backward walk . = .
> " ilc) one leg stands - Right . © Left ) .
- . ’ 1d) fo bonds . . .
. ) . (e)turjs/~ Right . Left e .
Pingfsgnglball bounce - seconds right,and left hands 7 ’ .
Volleyball dribbler -~ . right and’ left handef - . S
-~ . ‘ . _67__ v
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.A.P.E. FORM 109

High School =
Adapted Physical Education
Individual Student Self-Evaluation

\
Name: Period Date Unit

&

This is an opportunity for you to take part in grading yourself in the same
areas that you will be graded on by the instructor. Use the rating scale
of 1 to 5 depending on how you rate yourself. The rating scale is as follows:

-
5 - Excellent (a) 2 -~ Below-Average (D)
4 ~ above Average (B) 1 -~ Poor - (EB)
3 - Average ()

1

. Individual Ractors 40% of Total Grade:

+ Participation . 2x I
* Dregsing out . 2x
Effort exerted 2x .
Enthusiasm displayed . 2% . ) v
) Cooperation with classmates 2% Y.
Cooperation with the teacher = 2x
Leadership T 2x .
Sportsmanship 2x
Helping classmates 2x
Overall attitude 2x
Attendances ' 2x -
Punctuality 2x

Class conduct 2x%

Skill Ability 20% of Total Grade:
Performance of skills
.- Skill test
+Skill level improvement

:Physical Fitness Area 20% of Total Grade:
Execution of exercise program
Improvement in strength
Improvement in flexibility °
Improvément in stamina
O¥erall physical improvement
Knowledge Area 20% of Total Grade: <
re T "Knowledge of skill techniques
".-Knowledge of safety factors
Knowledge‘yf rules & regulations
- Grade on written test

’.

- TOTAL POINTS

~

*

Add your total points u§ and divide o .
by 25 to determine your avérage grade. AVERAGE GRADE

\ o |

)

-68-
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